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Th» purposes of this handbook, designed as part of 
the Right to Bead Program in HdBpton, Virginia, were to provide the 
middle grade teacher with both a progressive reading skills 
objectives list with a suggested management system for. using these 
skills in classroom reading instruction and a list of activities 
which can be used in teacher-directed or individual instructional 
settings (e.g., skill centers, learning centers, or interest 
centers) . The major portion of the handbook contains suggested 
activities keyed to the progressive skills listed sequentially as 
social interaction, visual/motor control, listening to stories, oral 
response to stimuli, auditory discrimination, response to pupil 
dictated accounts, word analysis, writing, critical thinking, free 
reading, inspectional reading, analytical reading, and syntopical 
reading. (JH) 
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Preface 



Dsveloplng Reading Skill Coi&pctaoc* in Mlddls Grades 

Under the iponiorship of the Right To Read Program, progressive 
C ijectives for developing cootpeiency In reading have been employed within 
language arts classes. A needs . ssessment for each student participating 
tu this program was completed using a progressive reading skills objec- 
txves listing. Once individual needs were assessed, a prescriptive pro- 
gram was designed for each individual student. Prescription was tailored 
to meet the needs of each Individual student by offering instruction and 
practice In those reading skills In which the student displayed serious 
deficiency or weakness. A variety of Instructional materials and suggest* 
activities were eaqjloyed within this program. 

The purposes of this handbook are twofold. Ilie first purpose Is to 
provide the middle grade teacher with this progressive reading akxll objec- 
tives listing and to suggest a management system for employing this prcigres" 
sive reading skills development system in classroom reading instruction. 
The second purpose of this handbook is to provide the middle grade teachev 
with suggested activities which can be used in teacher-directed Inatructlonal 
settings or In Individual Instructional settings such as skill centers* 
learning centers or interest centers. 

This handbook outlines the developmental stages of the process In 
learning to read across thirteen specific categories of Instruction. Objec- 
tives included within these thirteen categories are offered as psrameters 
of competence that a learner must accomplish as he advances In reac'ng pro- 
ficiency. The objectives within most categories are arranged In a roaghly 
sequential order with each objective representing a prerequisite for the 
accomplishment of the next objective. Although a student advancing across 
categories might not be ejspected to move from stage to stage with P^ject 
uniformity. It Is felt that these objectives will serve as a reasonably 
accurate mapping of pupil proRress and a sound basis for a developmental 
reading skills prog7:am. 
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Introduction 



The idea for a progressive objective handbook for reading skills 
development originated with the preparation of a pamphlet entitled 
Progressive Object Ives of Developing Reading Competence by Edmund H. 
Henderson and Thomas H. Eates of the McGuffey Reading Center, University 
of Virginia. Taking these objectives a» a base, the present handbook 
is an expansion and revision which translates objectives into suggested 
activities for the classroom teacher of the middle grades through high 
school. The work was accomplished Zit part of the Right To Read Program 
at Thorpe Junior High School, Hampton City Schools, Hampton, Virginia, 
and is the result of the combined efforts of the contributors listed 



below. 



Thomas H. Estes 
Associate Professor 
University of Virginia 



Jo Anne Fama 
Director, Right To Read 
Hampton City Schools 



Alice Hugh ley 
Reading Specialist 
Thorpe Junior High School 



Martha Jo Stephens 
Language Arts Teacher 
Thorpe Junior High School 



Julie P. Johnstone 
Educational Consultant 
Charlottesville, Virginia 
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Gloaaary of Tenaa 



Following is A glotKAry of terms which nay be helpful In Inter- 
preting and using this handbook. In keeping vlth the structure cf the 
suggested student profile sheet and the text of this handbook, terms 
are divided Into fhree major sections: (1) Categories of Instruction, 
(2) Developmental Stages* and (3) Skill Objectives. 



I. Categories of Inst met Ion 
A. Social Interaction 



This category Includes a sequence of behaviors leading to a 
level of self-dlrectednass and social competence required In the 
'jeglnnlng phases of learning to read. 

B. Vtsual /Mo'-or Control 

This category Includes the development of visual coordination 
and the development of large and small muscle coordination. 



^' Listening to Stories 

This category includes the development of thinking/listening 
skills required to appreciate an author's or story teller's Intent 
through the sense of hearing. 



Oral Response to Stimuli 

This category Includes a sequence of oral responses which reflect 
the student's maturing ability to examine, experience and dictate 
accounts. This category is thought to reflect an emerging verbal compe- 
tence neces?sary for dealing with written language. 

B. Reaponae to Dictated Accounts 

This category includes a sequence of responses thouuht to be fairly 
typical of ':hildren who are forming those concepts about printed language 
which are prerequisite for the development of & sight reading vocabulary. 
These concepts include letter knowledge, left/right orientation and the 
recognition of words as words in a body of psrint. 



F. Auditory Piscrlicint'tf on 

This category includes a sequence oC responses reflecting the pupils 
growing ability to focus attention dikcrtminately upon selected critical 
elements of word structure. such as beginning and final consonant elements 
and medial vowels. 



G. Word Analysis 

This category includes a sequence of responses which are thought 
to reflect the pupil's developing ability to focus upon actual word 
elements and to generate successively more adequate concepts of English 
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thm word {^honogrcas, patttrns of Infltctlon*! ch«ng«i and morphographtBic 
patttrni. 

H. Writing 

Thli catragory iocluact tha devalopMOt of production akllla naeai- 
•ary for c .yajpoiltion &nd implies tha uaa of the lingulatic propartiaa 
of tha language. Theaa propatriai include tha phonological, norpho- 
logf.cal and syntaetioal prcpertit»fi of the language. 

I. Critical Thlnkina 

This category includes the <:hinking skills and discipline necessary 
to react to the printed text and to vicarious experiences vith the aaac 
level of cognition that one would have in rcsponuft to real experiences. 

J. Free Reading 

This category Includea the development of literary taste and appre- 
ciation and the use of books as a aource of experience, knowledge and 
skill. 

K. Inapectional Reading 

This category Includes the developaent of systeaMtic survey tech- 
niques for the purpose of discovering an author's main contention in 
order to determine how to deal with a partic»lar text ot saUction. 

L. Analytical Reading 

This category Includes the developing conpetencles necessary for 
the interpretation of and critical Judgement about the quality and 
worth of a book or a selection. 

M. Syntopical Reading 

This category Includea the developing competencies for gathering 
definitive understanding of a topic through the exploration of many 
words • 



II. Developmental Stages 

A. Readiness Stfcge 

The readiness stage Includes the most basic physical, intellectual, 
linguistic and social competencies prerequisite to extendt^d development 
within a given category of reading instruct lor. 

B. Beginning Reading Stage 

The beginning reading stage Includes competencies typically attained 
during that period when an Initial sight reading vocabulary ic being 
acquired. 
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C. ElGmentary ReadlnR Stage 

The elementary reading stage Includen those certain bench-marks 
of progress which lie between the early^ highly mediated reading 
experiences and the time when the basic operations of reading and 
writing are relatively automatic. 

D. Mature Reading Stage 

Competencies displayed at this stage ^re roughly those competencies 
which distinguish simple literacy from Independent, scholarly readership. 
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Objectlvea 



The progressiva objectlvea of Instruction listed on the 
following pages are meant as general indicators of the social , 
physical and cognitive development vlth reference to reading 
skill. Objectives are listed under categories of Instruction 
and within developmental stages • 
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Manageawnt Syiif n 



In &n inatructional progran where individualization is to taka 
placa, the key to suceaas la good clasaroom managamant. The teacher must 
plan teaching itrateglea and student actlvltiea according to individual 
needs. The arrangement oil the classroon must reflect and compliment tnls 
planning so that there Is linited confusion on the part of the students 
and on the part of the teacher as to the various learning activities 
arranged about the claaaroom vhich are pertinent to individual student 
needs. In order to eliminate bottlenecked confusion in the classroom 
the teacher should provide for a smooth traffic pattern with activity 
stations clearly marked. 

The progressive reading skills development system Is a diagnostic/ 
prescriptive system. Each student should be diagnosed according to those 
skill objectives listed in this handbook. Formal and informal diagnostic 
techniques are recommended in order to assess student skill strengths and 
weaknesses. In order to monitor this progressive skill objectives system 
for each student, £ student reading profile is suggested. This suggested 
student reading profile appears on the following page. The profile is in 
the form of a chart in which the thirteen categories of instruction are 
listed at the top. Following this listing, the categories are numbered 
vertically while developmental stages are listed horizontally on ♦■-he chart. 
The arable numerals within the body of the chart represent the skill objec- 
tives. As students achieve objectives by categories and across develop- 
mental stages, color-coded bars may be drawn to represent this progress. 
By using color-coded bars, the profile may be used to record progress over 
a period of time. A color key beneath the chart may be used to code diag- 
nostic check points by color and date. 
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Activities For the Progressive Skill Objectives 



Within the following pages specific activities are keyed to most 
of the progressive skil^ objectives found listed in this handbook. An 
attempt has been made to develop activities that would be compatible to 
the maturity level for the middle grade student. Pleaje note that there 
are several skill objectives at the readiness level for which there are 
no activities listed. 

In these cases, the assumption has been that virtually all middle 
grade students would have attained these objectives. Where this is not 
the case, the classroom teacher must devise activities appropriate to 
the situation. 
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BEST COPY AVAlUtBUE 

Social Interaction 
A* Readiness 

!• Knows name 

2. Interacts in single words with teacher 

3^ rollov;55 simple directions when told directly by teacher 

a. Students should be given increasing responsibility for 
tnaintenence of classroom organization and operation* 
Those who have difficulty with simple direction should be 
given simple (though perhaps important) responsibility 
and reminded of their tasks by the teacher when necessary. 

b. Have posted in the classroom & Student Responsibilities 
Chart. Each week change the duties required so that 
different students are given an opportunity to engage in 
responsible trsks* Som-=» suggested the responsibilities 
are (1) trash collection, (2) dusting erasers, (3) dusting 
chalkboard, f4) stra^gt^ning desks, etc. 

c. At the introduction to a lesson in which a reading selection 

is to be read by the whole class or a small group have students 
follow simple directions in order to find the selection in 
their texts. Sg. *'Look at the Table of Contents. Can you 
find a selection that will be about dinosaurs? On what page 
is this selection? 

A. Works alone at tasks for short periods 

a. Various "iismes*' such as word puzzles can be located in an 
interest center where students may go when they complete 
an assigned task. 

b. Locpte an interest center in the rodn where students can engage 
in short project activities such as making a book jacket, 

mc ding an object out of clay, constructing a puppet, etc. 
for given periods of time. 

c. Magazines, books, and newspapers may be distributed in the 
room for individual student use when time permits. 

Follows most basic class directions and routines explicitly 

taught ♦ 

a. Provide a daily time schedule in a set place on the chalk- 
board so that all students are aware of expected activities 
at all times. 

For example: 



(example continued next page) 
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b. Give students opportunities to follow specific directions 
In the total class setting which are preparatory to the 
beginning of a lessen. 

For example: "Put everything away. . . Take out your 
Math Book, f> piec« of paper and a pencil . . . ! Have 
nothing else on your deski . . . 

c. Establish a routine for each center in the class (such as the 
class library) and provide a chart of directions for this 

at the center. 

Beginning Reading 

1. Interacts appropriately with peers, in small work/play groups 

a. Provtt^e "games" for students such as "Lotto", word bingo, 
nath i^atnes, simulation games, etc, which require 5?ocial 
Interaction in a relatively instructured climate. 

b. Have students work on classroom projects in sn.all groups. 
Choore students who can W'^rk well toijether. 

c. Compose groups so as to include both talkative and qufet: 
students in preparation of panel discussions, decisions 
about classroom activities, dramatizations, etc. 

2. Interacts verbally with teacher and peers in group and class 
tasks 



a. Sharing Activities 

Give students many opportunities to share experiences with 
other members of the class. 

b. Encourage class discussions about topics under study. Be 
suro to maintain an atmosphere of tolerance and respect 
for the opinions of all students within the classroom. 

c. In the conduct of directed reading activities, force the 
vocal students to wait for responses of their quieter 
peers, thus eliminating domination by small subgroups 
in a particular setting. 
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3« Follows plan for seat work and skill station taisks. 

a* Establish student leaders who may act as resource persons 
for various learning and interest centers* 

b. Provide specific written directions for all seat work to 
which the student may refer independently* 

c. Provide the student with specific directions for various 
skill activities which are to be located at skill stations 
about the classroom. 



Elementary Reading 

1. Initiates and evaluates activities 



a. At beginning stages of independence development, provide 
students with choices of sequence in which prescribed 
activities :nay be corapleted. 

b. The student should be given the opportunity to check 
cttr.pletftd exercises from structured material sources* 

c. The student should be given the opportunity to evaluate 

the quality of his work and the importance of the activities 
in which he engages • 



30 



!!• Visual/Motor Control 

Objectives and Suggested Activities 
A. Readiness 

1« Models crude objects in clay» scribble paints » "messes*' 
vith finger paints « 

2. Makes large circles and lines vith chalk or paintbrush 
and vater. 



3. Cu :8 crude forms from paper and pastes on field. 

4. Cuts fairly well differentiated forms. 

a» Student is provided vith paste » p^par, and scissors. He 
is directed to cut out and paste on a sheet such things 
found around a home as a person, a dog, and a tree. 

b. Students are provided vith paper and scissors. They are 
directed to cut in large shapes 2 objects in the classroom. 
These can be displayed on a board or suspended from the 
ceiling. 

c. Students are provided vith paper, paste and scissors and are 
directed to make a collage about their favorite sport, game, 
or pasttlme. 

5. Coiapletes simplest pattern copying. 

a« Students use pegboard to copy patterns dravn on paper 
(see illustration) 

b. Studeni-^s assemble 3 or 4 part jigsav puzzles by comparing 
the parts to a picture of assembled jigsav (see illustration) 

c. Students model clay objects, drav or paint figures resem* 
bllng real life objects dravn in simple form on paper or in 
clay (see Illustration) 



• 0 
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6. Draws pictures and writes some letters crudely. 
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?• Makei cut *and -paste montage by tingle category. 



a« Students make a collection of pictures of animals by 
pasting them on a sheet or connected sheets of paper* 

b« Students make u collection of pictures of objects that 
are round (ball, dish, pan, light bulb) or square (book» 
table, paper, box, house) 

c. Students make a collection of people who are happy. These 
can be mounted on a sheet or sheets of paper or used as a 
subject of a bulletin board. 

8. Completes successfully more complex pattern copying tasks* 

a. Students work elementary jigsaw puzzles. 

b. Students copy designs from the chalk board or a worksheet 
on to their own paper. 



\\\ 



Students string yarn on to a nailboard to copy a pattern 
drawing. The yam may be more than one color. 

A nailboard is 3/8" to 1/2" thick, 10" x 10" board with 16 
nails extended from it. Yarn can then be wrapped around 
the nail heads. Designs are drawn on cards in colors to 
match strands of yarn. 




Beginning Reading 




1. Learns successfully to print letters of the alphabet— upper 
and lower case. 



a. Students are given raised-surface cards for finger tracing 
the letters of tha alphabet. They are asked to trace the 
letters on a sheet of paper with a finger and finally with 
a pencil. 

b. Students are given a worksheet page with one or two letters 
cn the page. They are aaked to fill each page or half 
page with the letter (s). 

c. Students print the letter ^Hzt^ted in an oral exercise. 
Write an upper case a. Wrire a lower case d. 
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III. Listening to Stories 

A« Readiness 

1. Attends when read to alone 

a. Provide opportunity for able readers to read to less able 
readers. 

b. Use older pupils from other classes to read to younger pupils. 

c. Use volunteer parents or aides as readers for Individuals. 

2. Attends In small group at dramatic moments 

Use activities listed for previous objective modified for 
small group settings. 

3. Follows a simple story theme 

a. The student chooses the correct story theme when given three 
oral choices to the question: Is this story about: (a), (b), 
or (c)? 

b. Teacher writes story title on chalk board. Student is asked 
to explain what the title means. Student is then asked to 
tell what the main idea of the story Is. 

c. Write 4 sentences on the board. Read them and let the stu- 
dents coinnent on what each means. Then read a short story 
and ask which sentence tells about the story* 

4* Attends to reading of familiar story 

a. Students act out parts of familiar stories as story is read. 

b. An adaptation of charades can be used to get students to 
recognize stories in dramatized settings. 

c. Have students arrange pictures of story events in proper 
sequence. 

5. ListenL to records of familiar stories 

a. Students draw pictures of events in stages a? they listen 
to recordings. 

b. Students retell stories in own words following listening 
activity. 

c. Listens to stories such as Peter and the Wolf and identifies 
musical instruments to happenings in recording. 
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BEST COPY miLmiE 

Inning Reading 

Anticipates outcomes and requests favorites 

a. Familiar booka can be made available from which students 
can pick tho^je they wish to hear read. 

b. Teacher or reader stops near end of familiar story and 
student tells ending in own words. 

c. Teach'^-r selects a familiar or an unfamiliar story and 
tells class that they are going to hear a story but they 
will have to help. Teacher stops at predetermined places 
and students predict what will happen next. A good poss la- 
bility is "The Three Little Pigs" or other story with 
repeating parts ♦ 

Selects and li^itens to varied story records 

a. Teacher brings to group 3 records. Show cover and take 
a class vote on which record will be heard today, tomor- 
row, etc. Ask vtudents why that record is their choice. 

Display cc^Oi:c\, ir. c\ rack in the room. Let a student select 
and I Later- c rocord using e&r phones. 

c. Take fitud£5iiLs to library to listen to records. 

sucntary Uoading 

Follows serial readings of longer stories. 

a. Students wvlLe a sentence or sentences daily following the 
reading uf a part of a book. The sentence or sentences 
describe wU^it developments in the story took place that day. 
Students re.c^A ^11 senterces at the «nd of the book. 

b. StcJenis di^cuL-. dally following a part of a aerial reading 
what rsiey thirik will happen next. A "sentence" log (1-2 
6eui^r.\c* ii ^L:lly, can t>e kept lo help students remember their 
pr^c.) ict tonit. 

c. At the begii,i'?ng of the week the teacher writes in advance 
on tag boa5-d sammary sentences covering each day* a portion 
of a serial c^^dding. At close of reading each day, students 
select one sentence that describes that day's reading. 
(These selections are hung on a wall or bulletin board.) 

Attends to and discriminates among selections of varied theme and 

style* 



a. The t(^acber y.^csents jzoviec ql vaiiows theme and style 
providing student!? many opportunities for discriminating 
among laany uKi?n:es and styles. 



BEST COPif AifHiLABLE 



34 



The students «M provided with an opportunity to catalogue 
various stories they have heard in a card catalogue according 
to theme and style. 

Have students listen to the titles of many stories. As they 
hear each title have them choose those titles which center 
around a particular theme or style which you have previously 
designated. 



BEST COPi A\iAiUBLE 
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Oral Rtttpona* to SCiauIl 



Objectives And Suggetted Activities 
A. Readiness 

1. Observes concrete stimulus activity. 

2. Names elements of stimulus activity on request of teacher. 

a. The teacher and a group of students interacts with one 
another to precisely name the parts of an Interesting 
object; for example, a model of the internal combustion 
engine. 

b. Pupils are asked to list as many things as they can think 
of which they see as they observe their environment— the 
room, out the window, the trip to school, etc. (May be 
set in a game-like atmosphere.) 

c. Record various sounds which denote different moods. Have 
students listen to these sounds and describe th«i feelings 
which these various sounds promote. 

3. Imitates teacher sentences. 

4. Attends to stimulus activity and volunteers comments. 

a. The teacher maintains an atmosphere in which student opinion 
is respected regardless of which student initiates the re- 
sponse. 

b. Given an Interesting stimulus, students are asked to say 
what concerning the stimulus strikes them first. 

(Eg. An ostentatious article of clothing.) 

c. Ask students to pay attention to the food prepared in the 
cafeteria. What strikes their fancy? What looks good? 
What smells good? 

5. Explores stimulus activity and produces phrase comments. 

a. In response to the reactions of an animal the teacher has 
brought in, students dictate comments about what they see 
it doing. 

b. Have one group of students instruct another group of stu- 
dents in the way to do something, such as, tie a bow. Mean- 
while, a third party records the iireetlona on the board 
exactly as they are given. 
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c. Following the llatenlng to ft record (folk fong, foreign 
music, etc*) students are asked to comment on the feelings 
they got while teacher records these on board or experience 
chart . 

Beginning Reading 

1. Attends to more general stimulus settings and contributes an 
appropriate sentence for a group dictated story. 

a. Following a conanon experience such as a field trip students 
are asked to describe their clearest memory of what they 
saw. Teacher writes comments on the board. 

o. Teacher and students work together to achieve the appro* 
prlate record of an experience. 

c. Ask students to describe Halloween activities in one 
sentence descriptions. These ideas are dictated to the 
teacher and written on the board. 

2. Dictates creatively simple paragraphs about pictures^ acti- 
vities or personal experiences. 

The teacher, an aide or a student records the dictation of a 
non-reading student. He then copies his account in his com- 
position book. 

3. Follows and renders *^pproprlate oral accounting of varied and 
extended stimulus activities. 

a. Students and teacher set ip a short term activity such as 
planting seeds which germinate quickly or setting up an 
aquarium which contains a family of gupples. The students 
watch dally and dictate what they observe to the teacher 
who records the observations. 

b. The teacher records student accounts of a recent local ball 
game which they attended. Students are aaked to give an account 
of events as they progressed in the game. 

c. The teacher asks students to retell the story of a movie or 
T.V. program which they have all recently seen. 
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Response To Fupll Dictated Accounts and Easy-To-Read Materials 
A. Readiness 

!«. Follows s^oup sporadically In choral reading* 

2. Choral reads with group* 

a. Provide opportunities whereby students read dictated stories 
aloud together In whole group sessions. 

Together with the teacher, pupils can compose songs, poems » 
dramatizations, etc., which they do chorally. 

c* Students and teacher may practice response to poetry, folk 
songs, etc., by reading chorally thus gaining sensitivity 
to the rhythm of language. 

3. Reads his own contributions alone or chorally with the teacher 
as necessary. 

a. Provide opportunities for each student to practice his contri- 
bution with the teacher or another student, reading aloud 
together. 

b. At a free reading center display student dictated stories on 
charts or In booklets. Allow students to frequent this cen- 
ter for the purpose of reading their contributions at leisure. 

c. Place phrase contributions made by individual students on 
index cards for student use. As phrase cards are collected 
put them together with a ring. £ach student should be allowed 
to keep his phrase card ring and read it to himself from time 
to time. 

4. Echo reads single sentences following a pointer. 

a. In reading dictated accounts the teacher reads one sentence, 
using a pointer, then asks a student to repeat the sentence 
just read by the teacher following the pointer. 

b. Reads sentences in response to teacher model following her 
reading as she follows the sentence with her finger. 

c. Uses language master to copy oral response to sentences which 
contain words he knows. 

3. Echo reads several sentences or full chart with occasional teacher 
support. 

a. In reading dictated accounts the teacher reads several sen- 
tences or an entire account then asks a student to repeat 
what the teacher has read. 
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b. The student practices reading longer pieces in response to 
h&ving heard them enunciated Ismedlately beforehand. Might 
Include easy books, group or individual stories, etc. 

c. The student listens to the recording of a song. As he is 
llitening he reads the lyrics on a chart before him. After 
the ffong has been played the student is asked to repeat the 
lyrics. 

Identlfl«»(» word* In sentence strings after choral reading. 

a. Have students Identify the title and the first and the 
last word in a sentence after choral reading of dictated 
account. 

b. The teacher points to any word in a sentence (in a dictated 
account) after choral reading and asks the student to say 
the word. 

c The student is able to identify words he knows in any con- 
text following a choral reading. Eg. of poems, songs, 
dramas, etc. 

Identifies words shown In Isolation by reference to chart 
after choral reading. 

a. When teacher holds up card with word from dictated account, 
student identifies it with reference to context of chart. 

b. Given a list of flash words containing aintle words which 
appear in dictated accounts have the student identify these 
words, referring to the dictated account chart if need be. 

c. Place words in isolation on a word wheel. Place a spinner in 
the middle of the wheel. Ask the student to spin the spinner. 
As the spinner stops have the student read the word to which 
the spinner points. Have the dictated account chart or the 
easy book from which the words "ome close at hand for reference 
purposes. 



\ WORD WHEEL 




Identifies a word in Isolatlr.n without reference to a chart that 
was choral read the day bef;ire. 

Refer to activities suggested for objective 7 above for use 
without reference to dictated account or other context. 
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Beginning Reading 

1« Retains words as acquired from dictated accounts charts with 
dally review. 

a« Have the student keep a word bank of all of the words he has 
acquired from dictated accounts charts « Each day he should 
be encouraged to practice reading the words In his word bank. 

b. Have the student illustrate certain words found In his word 
bank. 

c. Fishing in a Word Fool 

Place word bank cards in a fish bofwl^ Put paper clips on 
each card. Have the student use a make-shift fishing pole 
with a magnet on the end of it to "fish out** word bank 
cards. As the student hooks each word have him read the 
word to the teacher or another student. 

2. Identifies sight or word bank words in library books and newsprint. 

a. Have the student look for sight or word bank words in library 
books As the student comes to words he knows in library books 
have him record his findings by copying the name of the book on 
the back of his word bank cards. 

b. Have the student put one word bank word on large piece of paper. 
Provide him with old newspapers and magazines and ask that he 
look through these sources to find this word as many times as he 
can. As he comes to the word have him cut out the word and 
paste It on the large piece of paper. He can repeat this exer- 
cise for other word bank words. 

c. The above exercise can be repeated In constructing Word Bank 
Mobiles. 

3. Identifies reliably "known" words in Individually dictated stories. 

a. Have the student copy his dictated stories on a piece of paper. 
Have him underline reliably known words. 

b. The teacher can call out reliably known words to the student. 
Have the student underline the words called on the dictated 
accounts charts. 

c. The teacher gives the definition of a known word. The student 
is then asked to identify the known word by underlining it on 
the dictated accounts charts. 

4. Identifies words found in dictated accounts which are not contained 
in a word b^nk of "known*' words and acquires all "new" words found 
in dictated accounts by identifying thr-n without reference to the 
chart. 

a. Have the student underline all words found on the dictated 
accounts charts which are not part of his word bank. 
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b. Use the language master to record unknown words found in 
dictated accounts. Have the student practice thes^d words 
using the language master technique. 

c. Give the student practice In identifying unknown words found 
on dictated accounts charts. Use such practice exercises as 
flash card drills^ match card games » bingo^ etc. 

5. Re.Hds with occasional aid simple library books previously read 
to him, 

a. During your library class today, select for your free reading 
one of the books you have heard during story hour in the class- 
room. Read the book, raise your hand if you cannot pronounce 

a word. I will help you. Write down all of the words I helped 
you with and bring them back to the room. 

b. With the words you wrote down in the library, look them up in 
the dictionary. Use each word in a sentence and underline the 
word. Add them to your word bank. 

c. Go to the book rack (table) and select a book you have already 
heard. Read through the book silently. Later I will come to 
each of you to listen to you read orally. You may ask a neigh* 
bor to help you with a word until I get to you. 

6. Reads In circle with some teacher aid ''easy-to-read" story books. 

a. Locate easy-to-read books in the school library. Have the 
students go to the library and browse at the easy-to*read books. 
Ask that he check out a group of these books which look in- 
teresting to him and which appear to be at his level of reading. 
He may need aid in making his choices. 

b. The student should be given an opportunity to read his easy-to- 
read story books by himself at his desk. If he comes to words 
he does not know he should be encouraged to ask the teacher or 
another student. 

c. The student can read his eaay-to-read story books at the reading 
circle to his teacher. He should be encouraged to practice read 
ing these books until such time as he needs no aid from his tea- 
cher. 

Elementary Reading 

1. Reads initial stories of typical first grade readers (1-2) or 
primer with sight recognition of about 95% of running words. 

a. Today will be another fun day. Select one easy book. (One 
that is extremely easy for you) Read it as quickly as you 
can. In one paragraph write down what the book was about. 
Bring your paper to me when you finish. 



41 



Llitan to this book «• I rft«d It aloud. Tomorrov, I vould 
llks for you to select e story froa that same book. Draw 
a picture illustrating that story, vnien you bring that pic- 
ture to me br to read that story aloud. 

Listen to this l aj^v ' have prepared for you. The tape is taken 
from your text. Re.v* the story silently as you listen to this 
tape. Now let's act k the story. 
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VI. Auditory Diacrimlnatlon 
A. Readiness 

1. Dlscrlmlnttes sounds of different tones. 

a. Using a variety of tuning forks have the students listen 
to the different tones. Have students Identify like tones 
and different tones made by striking the tuning forks. 

b. Teacher will play different sounds (records, tapes, musical 
Instruments) to give students practice in auditory recogni- 
tion of various tones. 

c. Students listen to a set of copper bells (found in orchestras). 
Teacher rings two and asks: Which is higher? Which Is lower? 
One? Or two? 

The teacher compares 3 bells. Which is the highest? The 
lowest? 

Teacher compares 3 bells and rings one 3 times, the other 
2 times. Which did I ring the most? 

After students hear all tones, have them arrange them on 
their own in sequence. 

2. Chorals simple rhymes and jingles. 

a. Choose one or two commercial jingles which are popularly 
heard over radio or television. Have the students recite 
the jingles chorally, playing very close attention to the 
rhyming patterns. 

b. Look at the poem on the board. Listen to me read it. Now, 
did you hear all of the rhymes? Identify the rhyming words 
for me. Good. Now we will read the poem together. 

Alice s^^t on a mat . 
Because she was so fat. 
She wanted to get up . 
But got in a terrible rut . 

c. Have students recite favorite nursery rhymes together: 
Mary Had a Little Lamb, 

Little Miss Muffet. 
Little Jack Horner, 
etc. 

3. Distinguishes rhymes from non-rhymes In two-part comparison. 

a. Teacher passes out the following worksheet. Directions: 
Circle the pair of pictures If they rhyme. Put an X on' 
the pair If they don't rhyme. Teacher pronounces the words 
in the pairs. 

(See worksheet on following page.) 



ERIC 



43 




h. Look at the poems written on the chalkboard* Some of the 
poems do not contain rhymes and some contain rhymes* Listen 
to all of the poems as I read them to you* Now raise your 
hand If you know the answer to these questions* 
1* Does the first poem contain rhymes? What about poems 2 and 
37 

2* What are the rhyming words? 

3* Add some rhyming words to these already given* 
4* Why aren*t chese rhyming words In this poem? 

c* Using the language master prepare sets of cards containing 
word pairs that rhyme and word pairs that do not rhyme* As 
the student listens to the cards have them put rhymed pairs 
In one stack and unrhymed pairs In another stack* 

Discriminates among one, two, and three syllable words* 

a. Teacher pronounces the following words , clapping her hands 
to the syllables* Class calls out number of syllables* 
Toward end of llst» let students clap out words on their own* 
match strike remember 

open sitting ribbon 

spot balloon late 

basket boat butter 

fell sentence cap 

b* Students complete a worksheet in which words are pronounced 
and students are asked to record the number of syllables 
heard* Then the teacher asks the students to write down the 
number of vowel sounds heard* 
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5. Discriminates Ilka/unlike Initial consonant pairs. 

a. The teacher provides ^.lle student with a list of words. Each 
word listed begins with a different consonant sound. Have 
students provide additonal words which match the words on the 
list according to beginning consonant sound. 

b. Students are given a list of words containing initial conso- 
nant digraph sounds. As the teacher reads another list of 
words to the students, the students are Instructed to under- 
line all words on their lists which start with the same sound 
as words which the teacher has read. 

c. Activity B above can be repeated using single Initial conso- 
nant sound discrimination. 

6. Discriminates rhyme /non-rhyme and like/unlike initial consonants 
in pairs presented rapidly. 

a. Teacher explains: "I am going to say two words. If they 
(rhyme/have the same beginning sound) stand up. If they 
don't (rhyme/have the same beginning sound) stay in your 
seat. 

Words For Rhyming Words For Initial Consonant 

letter - better right - ride 

songs - thongs done - dig 

moan - loan soon - say 

light - right bend - box 

card - play ton - send 

dime - time big - dime 

name - tone fat - finger 

color - string sound - with 

send - lend give - get 

sound - round room - tape 

b. Have students make a £?ontage with picture of things that 
(rhyme/have the same initial sound). Have other students 
quickly say the picture pairs to hear the (rhyme/same ini- 
tial sound). 

c. Students complete a worksheet with picture pairs on it of 
things that (rhyme/have the same initial sound). Students 
cross out any (non-rhymlng/unllke initial sounds). 
Pictures of rhyming words Picture of Initial Consonants 
ring - sing desk - dog 

round - mound book - bed 

card - /ard cup - cat 

dime - time goat - gum 

pig - dig va&n - mop 

blink - sink tent - top 

Beginning Reading 

1. Discriminates like/unlike initial blends in pairs 
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A. Teacher calls out the following word pairs. Students raise 
hand if like* Students leave hand down if unlike. 



blue - black 
drink - think 
bring - break 
cream -* creep 
press ^ please 



play - please 
fruit - freeze 
present - breese 
grab - drank 
treat - tree 



b. Listen carefully to this list of words as I pronounce them. 
Place a line under each blend. I will ask you if the blends 
are alike or unlike in the words. 

1. blue 4. front 7. drum 

2. blow 5, friend 8. drink 

3. brake 6. flow 9. dress 

c. Student examine word cards. If pairs are alike » put in pocket 
that says "alike". If unlike, p ut in pocket that says "unlike". 

brick • pretty 



BLENDS 



WORD CARDS 



Look at each word palr« If the 
beginning blends are alike, put 
it alike pocket. If not, put 
it in the unlike pocket. 



ALIKE 



UNLIKE 



Slid - aled 
fry - slice 
tvln « twine 
swim - sweep 
quick - when 
cloud - clam 
plow - plop 
sleep - slap 



2. Discriminates like/unlike final consonants presented rapidly. 



a. 



Who will pronounce these words for me? Good.* Each of you 
pronounce the list after John. Note the final consonant 
of each word. Later, you will supply other words which 
end with this consonant. 

LIST OF WORDS 
Bob 6. back 11. him 

7. rock 12. room 

8. black 13. gum 
trick 14. ham 



1. 
2. 
3. 
4. 
5. 



tub 
club 
grab 
rob 



9. 

10. duck 



15. whom 



b. Use the stack of consonant cards. Place in one stack all 
the words that end with the same consonant. In another stack 
place words that end with a different consonant. 

c. Students complete a worksheet. Tht worksheet consists of pic- 
ture pairs. If the words end in the same consonant, the stu- 
dent writes the letter. If the words do not end in the same 
consouant, student crosses out picture pair. 



(See chart on next page.) 
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DOQfiC 


Vail A AM 

Dai loon 


trog 


DOX 




CaD in 


nag 


d Ime 










pis 


tack 


cat 


fort 


deer 


four 


bax 


smoke 


tlra 


turtle 


bell 


tack 


towel 


hook 


men 


dome 


snail 


look 


chain 


dime 


skunk 


track 


dog 


barrel 


wagon 


book 







Discriminates like/unlike initial blends rap idly « 

a« Teacher reads word pairs « Word pairs contain like or unlike 
blends. As the students hear each pair they are asked to 
discriminate like or unlike consonant blends* If word pairs 
contain like consonant blend sounds students are instructed 
to stand* If word pairs contain unlike consonant blend sounds 
students are instructed to remain seated* 

b* The teacher records short lists of words which contain beginning 
consonant blend sounds* In each list one particular consonant 
blend is used repeatedly. Students are asked to identify the 
consonant blend heard most often in each list* 



c* Have the students make a list of ten words which begins with a 
consonant blend sound which the teacher has designated* 

Discriminates like/unlike final blends rapidly* 



a* Students number their papers from 1*15* Teacher pronounces word 
pairs* If final consonant blends are alike, student writes blende 
If not» student makes an X* 
tooth - booth cold • sold 

block • rock lawn • frown 

ground ^ down back - sack 

rich • church gold « dust 

cord • mask mouth - north 



pound • mind 
porch ^ reach 
squirt - park 
wild - fold 
kind heart 



b* Make a list of words ending in nk* Use these words in sentences 
and underline any other words in the sentences with blends other 



than nk* 
1* bank 
2. r ank 
3* sank 
4* t ank 
5* link 



6* mink 

7. pink 

8* sink 

9* junk 

10* drunk 



He felt like he was going to faint 
on his way to the bank* 



c* Student.^ study word cards* If final consonants are like, stu* 
dents put words in Alike pocket; if unlike, put in Unlike pocket. 
Same poster as shown In VI B« 1* c. can be used, substituting 
word cards* 
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with • tooth 
form - storm 
word • end 
bring • aong 
attack - slick 



witch - match 
hunt - mint 
world - tend 
rock - park 
moth heart 



work - third 
list duat 
different • board 
lend found 
sink - banU 



Produces initial consonants and blanda and final consonants and 
blends to match those in key pictures. 

a« Student completes a worksheet^ writing the first and last letter 
of the words represented in various pictures. 

b. Student selects the correct blend words on p. 40, Phonics is Fun, 
Book 3» Modern Curriculum Press » cl963. 

Student selects the correct blend words on p. 42, Phonics is Fun, 
Book 3» Modern Curriculum Press^ cl968. 

c. Teacher pronounces the following words. Student writes the first 
and last letter of the words. 

fan cat tag man bag pan cap valentine parrot 
box pumpkin jet feet goat football bird puppet 
fireman fist butterfly frog toad scissors dress 
boots rabbit 

Discriminates long and short medial vowels in simple paired comparisons. 

a. In column A you hear the short vowel sound. In column B you hear 
the long vowel sound* Pronounce both columns and add five more 
words to each llst--a total of ten words. 



A 


B 


hat 


hate 


hid 


hide 


past 


paste 


pal 


pale 


cut 


cute 


plan 


plane 


rat 


rate 


pin 


pine 


strip 


stripe 



b. Teacher asks students to listen to the following words. The 
students write S for same and D for different for each pair* 
According to the medial vowel. Students number their papers 



from 1*15. 










can • tan 


time 


- sit 


just 


• cup 


rip - rope 


make 


- paint 


cute 


- mule 


win - Tim 


rain 


- dive 


ride 


- lake 


pot • shop 


same 


- past 


did - 


came 


beg - bed 


nine 


- bike 


pine 


- bite 



c. Prepare a group of flash cards containing paired words with long 
or short medial vowels. Prepare a tape which says each pair of 
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words. Have the student play the tape and categorize the cards 
in terms of paired medial long vowels and paired medial short 
vowels* 

Eg* Short Medial Vowels Long Medial Vowels 



hot - potl hole • pole 



Elementary Reading 

1. Discriminates vowel elements rapidly and accurately. 

a. Teacher reads list of words. Students write letter representation 
for vowel sound heard on paper. Teacher moves through list as 
quickly as possible. 

b. The teacher reads to the students a list of words containing 
glided and unglided vowel elements. Students categorize each 
word under one of two headings ^ glided or unglided by writing 
either the word or its number in the list on a two-column work- 
sheet. 

c. Student completes a worksheet by studying the pictures and filling 
in the missing vowels in the words. 



2. Identifies beginning elements in the second and third syllable 
position. 

a. Have students listen to the teacher read a group ur two and three 
syllable words. As the teacher reads each word have the students 
identify the sounds they heard at the beginning of each syllable. 

b. The teacher pronounces a list of words containing two and three 
syllables. These words are scrambled within the list. As the 
student hears each word have him hold up a card with the letter(s) 
representations heard at the beginning of the second and third 
syllable of each word read. 

c. Have students listen to a list of words. Have them clap If they 
hear a certain designated sound at the beginning of the second 
or third syllable. 

3. Discriminates among common rhythmic language patterns. 

a. The teacher reads to the class poetic couplets. The students 
are asked to beat the metric pattern heard on their desk. 

b. Using a tambourine or a drum the teacher or a student beats a 
metric pattern for the class to follow. After the metric pattern 
Is heard the class mimics the pattern by clapping their hands. 
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Llstftti to tiiCHB pop records* What beats do you hetr? Is the 
rhythm is song A Lhe same as that of song B. Explain and 
daiDonitrate the rhythmical pattern you heard In one of the songs* 

Mature Reading 

1» Dlscrlmlnatea among varied patterns of prose* (Narrative, compara- 
tive, descriptive and expository)* 

a* The teacher reads to a group four short paragraphs. The students 
are asked to select the correct pattern of prose for each para- 
graph read* 

Students prepare bulletin board displays of illustrations, titles, 
etc., from books and st^rie-^ of different prose style, 

c. Students select cards conLsilning the 4 patterns of prose from a 
pocket. After reading the card, student places it in the pocket 
according to pattern. Student records (on his answer sheet) the 
number of the card and the pocket letter of which he put it in. 
(Make 16 cards, 4 of each pattern)* 



PATTERNS OF PROSE 



fA. Narrative! fs. Comparattvel 



I CARD|J 



Is it narrative, comparative: 
descriptive, expositor;-? Put 
the cards in the right pocket. 
Write down the card number and 
pocket letter* 



!C* Descriptivel iD. Expository! 
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VII, WORD ANALYSIS 

A. Readiness 

1. Associates visual symbols with meanings 

a« Uge symbols in the classroom to signal various Ideas, such as 

* take out a piece of paper and put your name on it (please)* 

Cut out a picture and paste it on a piece of pape r. 

b» Discuss the symbols we use, such as traffic lights; trademarks 
of familiar products* 

c. Cut out of magazines advertisements for products you recognize 
and paste them onto a piece of paper* 

2* Begins acquiring sight vocabulary from T.V., products in home, labels 
in classroom, etc. by incidental rote association 

a« Label everything in the classroom: desk, pencil sharpener, sink, 
table, etc* 

b» Turn on the T. V. before school in the morning or when children 
are waiting for buses after school, 

c* Enrourage and reward children for thumbing through books and 
magazines; make the reading comer a pleasant place to be* 

3. Identifies all letters of alphabet rapidly 

a. Plays with link letters; links letters, naming some and match- 
ing key letters to like letters in string. 

b. Sing the alphabet song; point to letters on chart as you sing. Let 
children also do the pointing in front of the class or on individual 
desk alphabets 

c. Have •'buddies" flash cards to each other on which are written the 
letters of the alphabet* 

A. Produces rhymes with ease 

a. Learn some rhymes or jingles or songs with rhyming lyrics* 

b. Together write some jingles or limericks or other poetical 
form requiring attention to rhyme* 

c. Present rhyming words together with some foils; have children pick out 
the non-rhyming ones. 
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Beginning Reading 

1. Associates beginning consonant sounds with appropriate letters. 

a. Categorize word bank words by beginning letters « 

b. Find pictures in magazines which begin with a particular 
consonant under study. (This must be demonstrated and 
practiced in group sessions first.) 

c* Given a word orally > write the letter it begins with, 

2. Identifies and produces word families for familiar stems. 

a. Find rhyming words among word bank words* 

b. In a group session » choose a familiar word and have the 
group select rhyming words from a list; then ask them to 
produce others # 

c. Take a word bank word &.«d see how many other words you can 
write which rhyme with it. 

3* Correctly identifies words combining known stems with simple 
inflectional endings. 

a. Find word bank words which end in -s, -ed, or -ing* The 
teacher will need to ellmln&te words in which these endings 
are not inflections added to roots* Compare these words to 
the root from which they were made. Draw from the children 
the meaning change made in a word when an ending is added. 

b. Hunt for words in books » magazines, or newspapers which are 
made from a root and -s, -ed> or -Ing. 

c. Group lesson: Find all the word bank words which name persons » 
places t or things. Write them on a piece of paper. If the 
word names one how would you say it to name two? Add ^s to 
the ones which would end in an s^ soimd. 

4. Associates sounds with initial consonant blends and digraphs. 

a. Present together known words differing only in initial letters, 
such as pan-plan; bake-brake; sell-spell-smell. Pronounce 

the words together with the children. Supply additional 
known words and together categorize them in either the single 
consonant or blend category. Erase the words and ask the 
children to supply the categories from memory and their own 
knowledge of words beginning with the sounds in question. 

b. Hunt for pictures in magazines of items beginning with a 
particular consonant blend or digraph. 

c. Make a blend or digraph sound board for the class from pictures 
found in magazines by children. 
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5* Increases sight vocabulary to 50-100 words 

a. Add words to word bank from dictated stories. 

b. Have students hunt for known words in books, magazines, news* 
papers, etc. Any recalled when flashed after a day's inter- 
val should be added to bank. 

c. Add words to bank through word family exercises. 
Elementary Heading 

1. Uses consonant substitution to attack new words of familiar word 
families. 

a. In the group, teach the procedure of deriving word families 
by substituting consonants and blends with reference to sound 
boards. 

b. Have partners exchange lists of derived word families and read 
them to each other. 

c. Find word family words of known words in books, magazines, 
newspapers, etc. 

2. Associates sounds with the four common vowel patterns. 

a. Group Lesson: 

Present two lists of familiar words which exemplify two of the 
common vowel patterns: bed, met, beg, pen, pep, fed, let, hen 
and be, we, he, me. 

Ask the students to tell what makes the words in one column 
different fror. the words in the ot^er coltmm. 
Tell the students that these words illustrate two common word 
patterns in our language; cvc and cv 

b. Find in word banks other words which follow one of the patterns. 

c. Hunt for words in books, etc. which follow one of the patterns 
(Can you pronounce it?) 

3. Associates sounds with r- and 1-controlled vowels. 

a. Present two lists of familiar words for comparison: 
morning, bom, sport, orbit vs. monster, bonfire, spot, hobby. 
Ask the students to decide what similarities and differences 
there are between fhe words in each column. (Both spelling 
and sound) . 

What other words do you know which have the "or" sound and 
spelling? 

b. Hunt for words in books, etc^ which have "or" In them. 
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c. On language master cards, write words which have r-controlled or 
1-controlled vr /els. In the latter position on the teacher 
track » record che correct pronunciation of the word. The 
student looks at the word, records his pronunciation, then listens 
for the correct pronunciation. 

Associates sounds with dipthongs and irregular vowel patterns. 

a. Present a list of known words having a particular vowel pattern: 
oil. boil, joint, join, point, void, oink. 

Draw frcMn the students verbalization of these words coimnunal 

characteristics: spelling and sound. 

What other words do you know with this sound? 

b. Hunt for pictures of objects with the sound; make a sound board 
for class reference. 

c. Compile a class word list of words with the oi. (et c, )spelling 
and sound. 

Uses knowledge of consonant and vowel sounds in attacking new words 
met in context. 

a. Provide opportunities for children to read books of their own 
choosing. 

b. Keep a list of difficult words met in independent reading. In 
a conference, the teacher helps the student attack the words 
phonetically. 

c. Follow-up to directed reading activity: together analyze words 
which gave individual members trouble during silent reading. 

If context does not provide enough clues for word recognition, 
demonstrate how phonetic knowledge might. 

Recognizes and understands the meanings of common prefixes and suffixes. 

a. Present several words with a conmon prefix: 
redo, retype, reseal, remake 

Have the words pronounced; What does the re do to the meaning of 
each word? What then, must re mean when it is placed before a 
word? 

b . What other words do you know which begin with re? Does the re 
mean the same thing in Khese new words? (Check the dictionary 
when in doubt) . 

c. Make a classroom reference chart of familiar prefixes, their 
meanings and words which employ them. 

Uses knowledge of accent in known words to predict stress in attacking 
unknown words. (This skill is useful only when the reading vocabu- 
lary begins to outstrip the speaking vocabulary). 
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Derive rules of accent by presenting knofwn words c'^ the varying 
syllable numbers • 

Presv'^nt soree multisyllabic words which are isoat likely unknown 
to the daas^ Try to pronounce them. Check the dictionary to 
see If you are right • 

Use the language maater: write unfamiliar multisyllabic words 
on cards; pronounce them on the track • A student looks at the 
word; attempts pronunciation; then listens for the teacher 
pronunciation • 
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VIII. Writing 

Objectives and Suggested Activities 

A, Readiness 

1, Writes nmme 

2. Writes some letters of alphabet crudely 

B. Beginning Reading 

1, Composes sliaple sentences 

a. Use the word cards provided £or you to complete 
the sentences. 

Cards: 

1. I can play > 

2. John goes to basketball games ^ 

3, Alice ate ple > 

4. Play with me, 

5, Do you eat three meals a day ? 

6, Tom Is playlng > 
1. I am not £olng. 

8. Carey Is a teacher. 

9, John Is an artist . 

10. Mary has on a blue dress . 

b. Have the student write a short sentence using each word 
from his word bank on the back of that word bank card. 
Underline the word bank word In each sentence. 



Eg- 



dog 



My do^ has fleas < 



One side of card. 



Other side of same card, 



c. Teacher presents simple pictures to the class. Each student 
writes a sentence about the picture. 
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2« Labels Objacts 
RuBnage Sals 

Have a table in the classroom with a number of objects 
famlllsr to the student which are for sale. Give a student 
the task of labeling each object and a price as to the ob- 
ject's worth. 

b. Examine each picture on the chalkboard. Now examine the 
words on Board II, Match the words with the pictures. 




Words 

!• sock 
2. pot 



^* bone 
4. top 

c. Teacher makes the following word cards. Teacher dictates 
the following words and students write down the words: 

desk w Indow cha ir 

table floor basket 

book wall corner 

Then one student takes word card (desk) and places It on the 
desk. This activity is continued for all word cards. 

3. Completes dictated experience story 

a. The teacher reads sentences from experience stories with 
which the students are familiar. As each sentence Is read 
one or two words are left out for the students to supply the 
appropriate word(s). 

b. Sentence Completion 

The teacher makes phrase strips of an entire experience 
story. Students are asked to match phrase strips to form 
whole sentences. A flannel board could be used in this 
activity. 

c. The teacher dictates part of an familiar experience to the 
students. Students are asked to complete the experience story 
to the best of their recollection. 

4. Writes short accounts using phonetic spelling plus recall of 
sight words 

a. Given a group of picture word cards have students write 
the word which names the picture. Students should be in* 
structed to write these words to the best of their ability. 
This activity should not be used as an opportunity to correct 
spelling errors. 
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4. a. (continued) 



Eg- 




Have students write down a short description of something 
they own. Students should be encouraged to write these sen- 
tences to the best of their ability. 
(Eg. I have a kite. My kite Is green.) 

c. The teacher guides the students In extending letter name 
strategy by providing students with multisyllabic words in an 
oral presentation. Various students are asked to identify 
those letters which they think they hear In the words read. 
These studant predictions can be put on the board and matched 
with the actual spelling. 

(Eg. The student may volunteer CARPNDR for carpenter) 
Elementary Reading 

1. Writes stories of Increased length. Percentage of correctly 
spelled words Increfiises gradually to approximately 5071 of the 
running words. 

a. Have students write stories describing recent experiences. 
After writing the story have students list words from their 
stories for which they are not sure of the spelling. The 
teacher aids the students In Investigating the proper spel- 
lings of words mlapelled. Have students keep correctly spelled 
words for reference In writing new stories. 

b. Have students Illustrate stories which they write. Story 
booklets or Illustrated stories can be put on display within 
the classroom. 

c. Have students keep collected story writing In a classroom 
collection of Individual stories. 

Eg. [./, 



2. Consonants representing more than one sound (c/s or s/z) 
b*gln to follow rules and students are able to make correct 
choices. (Eg. dogs becomes dogs) 

a. Have students choose the proper consonant letter in word 
completion exercises. 
Eg. The dog bb:gan to fight. 




(SfZ) 



58 



Provide students with « list of »lsp*lled vords* Use 
consonants representing more than one sound In the mis* 
pelllng. At their seats have the students write the 
correct spelling for each word on the list. 

WORD LIST 

kake pens II 

roze Iltes 

dogz fone 

kats lauf 

does elefant 



c* Picture Context 



Provide students vlth opportunities to choose the proper 
word homon3n& that fits In the context of a sentence and fits 
the describing picture. 

Eg. "I asked for a man who could play first (bass, base)/' 
3. Vowel patterns emerge to correct form. 

Note: Vowel patterns at this stage may transfer » sometimes 
negatively to previously correct forms. Thus SOP may 
become SOAP from sight recall, then revert to SOPE 
from the Influence of the silent e concept and finally 
return to the standard form SOAP a little latev. 

a. Provide students with exercises in supplying the correct 



medial vowel In one syllable word when the medial vowel (s) have 




b. Supply the student with simple sentences in which some 
of the vowels in the medial positions in words within the 
sentences have been omitted. Have the students supply the 
missing vowels. 

Eg. The b^ wore r_d s^cks. 
M^ry c_n r_n very f_st. 
Jjn pl^a b_ll w_ll. 
Tjn h_t the b_ll. 

c. Provide the students with a list of multisyllabic words 
in which all vowels have been omitted. Give the students 
a clue as to the actual words. Have the students supply 
the missing vowels. 

Eg. crpntr 

(A man who makeT cabinets and furniture.) 



cntr 

(The middle^o? something) 
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4« Capltmllcefl proper nouns, tltlea And first vord of SAn* 
tsncss as veil as uses periods fairly consistently. 
a« Provide students with sentences In which all 
capitalization and ending punctuation have been omitted. 
Have the students supply these missing elements. 

b. After creative writing exercises have students check 
over their work and correct any mistakes or deletions 
which have been made in capitalization or sentence punc* 
tuatlono 

c. Have students write their own short accounts, pur«- 
posely deleting all capltall^.^tlon and sentence punc« 
tuation. After this assignment has been completed have 
the students exchange their short accounts so that stu- 
dents other than the original authors can supply the 
proper capitalization and sentence punctuation. 

5. Written productions match and then exceed dictated pro- 
ductions In detail and structure* 

a. Dictation Drill 

The teacher reads a short account to the students. Stu- 
dents are asked to write down what is being read word 
for word. After the dictation, students are given an 
opportunity to check their accuracy. 

b. The teacher reads a short selection to the students. 
The st^adents are asked to listen to the selection and 
then write their own version of what they have just heard. 
Students should not be made to feel that they must repro- 
duce what they have heard word for word. 

c. The teacher provides the student with the outline of a 
story* The students are asked to write the story using the 
outline provided. 

Eg. The ffysterlous Sound 

Characters: Jack and Steve 

Settlnf{! A camping trip in "he wcods 

Time: Midnight 

Plot. All Jack and Steve settled dv^wn for the night in 

their tent they began hearing a mysterious sound . . ♦ 

6. Follows the concept of completeness in adequacy of detail 
and clarity in written exercises which are teather-directed. 

a. The teacher holds up five articles of clothing and asks 
the students to accurately describe on paper what they see. 

b. The teacher reads several paragraphs in which the infor- 
mation given has been purposely Jumbled. Have students correct 
these jumbled paragraphs so that the paragraphs: are clear and 

concise. 
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c« How Do You « * • 7 

How do you ride a bike, swim, tie your ehoe» bake a 
cake • • • 7 Choote eouethlng to write about which ex- 
plains how something la done* Be sure to provide the 
reader of your report with detailed information* Your 
teacher will help you* 

7* Where appropriate to topic » paragraph units are employed* 
a* The Four Seasons 

Write several sentences describing each of the four 
seasons^ Spring, Summer » Winter , and Fall* Now look at 
your work* Could you separate what you have written 
Into four separate topics? If so, cut out each sentence 
you have written* On a separate sheet of paper put the 
following headings: Summar> Winter, Spring, Fall* Paste 
each sentence under the appropriate heading* 



* ^ V V *^ ^ ~ ^ ^ 


V ■ 


1.. . 


^ ^ 

- 



b* Write a paragraph describing your favorite food* 

c» The teacher will provide the students with a written 
selection In which all paragraph Indentions have been 
omitted* The students are asked to rewrite the selection 
Inserting the paragraphs where they think they should be* 

8* Uses the concepts of nomination, prediction and modlflca«* 
tlon in writing* 

a* Provide the students with a list of words and word 
phrases* Have the students categorize each word or word 
phrase under the following heading: 
Naming Words Action Words Describing Word s 

b* Provide the students with a group of f^ntences* Have 
them distinguish words and phrases in the nomination 
position, the predication position and the modification 
position* 

c* Put words and word phrases which are nominators , pre« 
dicators or modifiers on strips* Have the students use 
these strips in various combinations to create interesting 
sentences* 
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9. Slnple bAilc vrltlng forms such as the creative essay, 
composition and story are discriminated among avti used. 

a. Provide students with a variety of short essays, com- 
positions and stories. Number each selection. As the 
student reads each selection have him decide whether he 
la reading an essay, a composition or a ncory. Have him 
write down his responses on a sheec of paper— each re- 
sponse corresponding to the numbered selection. After 
he has completed this exercise have him check bis work 
using a key which the teacher has provided. 

b. Provide the students with opportunities to discrimi- 
nate among essays, compositions and stories In their 
teacher-directed reading groups. 

c. The teacher should have a collection of student 
essays, compositions and stories. Provide students 
with opportunities to look through this collection 
and distinguish among thes« writing forms. 

10. Elements of style, usage, form aud terminology are 
studied and practiced. 

a. The teacher guides the students in discerning elements 
of style, usage and form in short passages which are read 
in directed reading. 

b. Students are given opportunities to practice skill In 
discerning elements of style, usage, form and terminology 
through English graomar 'text materials. 

c. The teacher demonstrates the elements of style, usage, 
form and terminology through the students' individual 
writings. 

U. Written productions may extend from several pages to six to 
eight pages. 

a. Provide students with suggested report topics in content 
area subjects. Have the students research the topic of their 
choice and write a report of ample length to cover the topic 
well. 

b. In creative writing have students outline their ideas before 
writing. As they write, encourage students to elaborate on 
topics and subtopics. 

c. Provide students with information for a story. Have the 
students compose the story, using the facts provided. En- 
courage the students to use illustrative descriptions as 
much as possible. 
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IX. OlITICAL THINKING 

A. Readiness 

!• Word and phrase utterances 

2. Word and phrase responses to dramatic activities 

3« Phrase responses to activities attended to 

4. Simple sentence reports of experiences 

a. Teacher engages each child daily in conversation by asking 
questions such as: What did you do that was interesting 
last night? What have you seen today that you liked? What 
have you done today? 

h. Teacher lists on board the following sentences, leaving space 
between : 

The dogs ran around the house • 

Six elephants were sleeping in the woods* 

There are ten houses on our street • 

Have the students dictate different ways to say the same thing • 

€• Teacher reads these statements. Students decide how they are 
different and why. 

The boy ran into the house happy to be home. 
The boy was crying when he ran into the house. 
We quickly got everything ready for the picnic. 
Nobody was excited about getting ready for the picnic. 

B, Beginning Reading 

1. Simple accounts of experiences 

a. Teacher asks students to describe something exciting, using 
as many questions as necessary to have the student describe 
the experience in several sentences. 

b. The teacher asks the student to dictate an account while he 
writes it down or uses a tape recorder for later transcription. 

c. The teacher asks each student to bring in an object that 
relates to something they have done. Each student is asked 
to describe the object and tell his group 

the story of how he acquired it. The students can be divided 
into small groups (3-5) to make each student move at ease. 
Groups can be rotated so that each talk is shared with everyone. 
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2. Dictates accounts which demonstrate self-other discrimination. 

a. The teacher asks every child in the room to bring In the 
top from a jar or bottle and to know what the contents are 
used for. Each child shows his top to another child, who 
is asked to handle it and ask questions. When the top is 
Identified, the child who brought In the top should be 
asked to explain what the contents of the jar are used for. 
(Adapted - p. 98, EXPERIENCES IN LANGUAGE, Petty, Petty, 
and Becking, Allyn & Baccn. 1973). 

b. Each student is asked to collect 3-5 things la a category 
(rocks, jars, seeds, bird pictures). He is asked to learn 
as much as he can about his collection. Each student is 
then given an opportunity to describe his selected categories 
qualities and the individual objects he has. 

c. The children sit in a circle. Each student looks around the 
room and picks out an object to describe. He does not tell 
what object he has picked. When called upon, the student 
describes the object by color, shape and position until It 
is Identified. Several "rounds" of this can be played. 

3. Dictates creatively from picture stimuli, deals with major and 
minor elements and projects future events or probable consequences 
of the given scene. 

a. Teacher mounts magazine pictures of various types (scenes, 
news events, ads) on tag board. Student studies 3-6 pictures 
and dictates sentences about what is happening in the picture. 

b. Using pictures mounted on tag board (magazine or commercial 
educational pictures) the student answers orally the follow- 
ing questions about each picture: 

(1) What are the main parts in this picture? Why do you 
think they are important? What is rhe main idea of this 
picture? 

(2) What things are not really important in this picture? 
Why aren't these things that Important? 

c. Teacher locates some action pictures or uses one of the first 
In a series of the Sequence Cards (Milton Bradley). Student 
decides what will happen next and explains why he thinks so. 

Elementary Reading 

1. Discriminates between setting and theme in simple story. 

a. Student explains what he thinks is going to be the main idea 
of the story from the title. 
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b. Student explains what he thinks is going to be the setting 
of the story from the opening picture. 

€• The teacher collects a series of titles and open pictures 
for stories. The student answers the following questions: 

(1) What do you think is the main idea? What clue did you 
have? 

(2) What do you think is the setting of the story? What 
clues did you use? 

# 

(3) What is the difference between a main idea or theme 
and the setting? 

Recognizes multiple theme possibilities of simple story. 

a. Teacher has the student study the title and opening picture 
of a story. Student orally explains the following: 

(1) Give three possible main ideas or themes from looking 
at the title and picture* 

(2) Give reason for each of your choices. 

b. Teacher writes a title on the chalk board and shows an open- 
ing picture to the class. Each student studies the title 
and picture and writes down a main idea and setting- Stu- 
dents then take turns reading to the class their themes and 
settings for comparison. 

c. Teacher reads title and shows first picture of a story and 
asks class to tell what they think story will be about. 
Teacher then reads story. 

Uses evidence to support— to confirm or revise — predictions 
about story conclusions. 

a. Teacher reads Introductory paragraph of a story. Student 

is asked to dictate predictions as to story outcomes. Teach- 
er records these. Student orally gives reasons for each pre- 
diction. Teacher completes story. Student then orally cites 
evidence to confirm or revise his predictions from the latter 
part of the story. 

b. Teacher reads Introductory paragraphs of a story. Students 
each write an ending and lists 3 or more reasons why they 
think story will end that way. 

Teacher completes story, Stii^dents write 3 or more evidences 
to support their predictions, 

c. Students read a short story and discuss how it ended. Then 
as a class they examine the story for author's clues as to 



65 



its outcome. These can be Hated on the chalkboard. 

Responds to counter-plot evidence without abandoning central 
theme . 

a. Teacher discuases with class author's styles sometimes in- 
clude counter-plot. Students then hear or read a story 
containing coimter plots. Through group discussion, stu- 
dents Identify main theme and counter-plots • 

b. Students are asked to read a story containing counter- 
plots. They are asked to state the main theme and to list 
counter-plots the author uses. 

c. Tear>ar selects film containing counter-plots. Students 
view film and determine main idea and counter-plots. Through 
group discussion students give ideas as to why author used 
the counter-plots. ( Fun With Fantasy , VCU Kit). 

Adjusts expectancies in relation to simple story types (plotted 
story, myth, simple contents, poem). 

a. Teacher reproduces the first parts of a plotted story "The 
Last PiOTpkln Seed", a myth or fable "The Man and His Donkey", 
a story of simple content "Skinny Takes His Own Picture", 
and a poem "Trees". Teacher leaves a space beneath each. 
Students fill predictions of story. Through class discus-- 
sion, students discover why their predictions varied with 
story type. Each story type is first identified and clues 
for prediction are identified. (MORE STREETS AND ROADS, 
Scott, Foresman and Co • ) 

b. Students listen to the titles and first paragraphs of the 
various story types. They identify the story type and pre- 
dict how each will end. Students give reasons for their 
predictions. (Use selections from old Scott, Foresman and 
Co. basals or other basal tests). 

c. Students are asked to design a story title and first para- 
graph for each of the following story types: plotted story, 
myth, simple content, poem. On a separate sheet, have students 
predict their outcome. Have students switch papers and write 
predictions of how each will end. 

Extends prediction and closure techniques to longer stories 
and produces evidence to support possibilities and convictions. 

a. Student completes a worksheet "What Happened Next?" p. 19 
Reading-Thinking Skills, 4^ Level, Continental Press, Inc. » 
1962. 
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b. Studfent reads the following par^graph8 and answers the 
questions. This could be duplicated or written on the 
chalkboard. 

A small boy sat on a high chair with a great white cloth 
pulled close around his neck. It covered his clothes like 
an apron. The man beside him stood ready to cut the yellow 
curls which covered the small boys head. 

Behind the chair and out of sight of the mirror stood the 
small boy's mother. Large tears rolled down her face. "I 
can't bear it, I just can't," she said to herself. "I'll 
go outside and wait until its over." Then she hurried 
through the door without a word. 

These paragraphs are taken from a longer story. Use pre- 
dictions to answer the following questions. 

(1) What 1 the setting? Give three clues. 

(2) What happened before this point in the story? Why 
do you think so? 

(3) What will happen next? List 3 clues. 

(4) What happened after the boy and his mother left the 
shop? Why do you think so? 

c. Students read the book WHEELS , Checkered Flag Series. At the 
conc^asion of each chapter, student predicts what will happen 
in the next chapter. Student lists at least three pieces of 
evidence for each prediction. For Ch. 2-8, student reexamines 
earlier predictions and lists clues (2-3) from the chapter to 
confirm or revise his prediction. 

Anticipates appropriately with inverted plot structure and multi- 
ple themes in standard stories. 

a. Student read The Day the World Went Away . Anne Schraff, Read 
Paperbacks. At the end of each chapter student lists themes 
in the chapter and lists two or three predictions for next 
chapter. At close -of book, student write one or two sentences 
describing plot. 

b. Students as a class read Flea , Checkered Flag Series, and dis- 
cuss at close of each chapter what they think is happening 
(themes) and why. Students discuss predictions for next chap- 
ter. At close of book student reexamines book to find evi- 
dences of each theme. These can be listed on the chalkboard. 
Students dictate the development of the plot and discuss how 
the author inverted the plot. 



67 



c. Use the record Alfred Hitchcock's Ghost Stories , Educa- 
tional Reading Service, teacher selects one story, plays 
the first part of the story, and has students detennaine 
the main theme and lesser themes and predict how it will 
end* Play rest of story and discuss vhy ending is Inverted* 

Discriminates among standard plots, detective, space fiction, 
tall tale and mythic themes and between these and biographi- 
cal and informative writing. 

a. Students listen to the following stories on records from 
Educational Reading Service: 

Johnny Appleseed , Swiss Family Robinson , Story of Bach , 
The Count of Monte Cristo > Black Beauty , Emperors New 
Clothes , The Red Badge of Courage , Twenty Thousand Leagues 
Under the Sea , Witchcraft of Salem Village , Winston Church- 
ill . 

Have students beforehand arrange the following cards on the 
wall or bulletin board and make cards of each of the record 
titles to be put under the correct heading after ^.hey hear 
it. 



FICTION 



Standard Plot 



Detective 



Science Fiction 



NON-FICTION 



Biographical 



Informative 



As the students hear each record, the class decides under what 
heading to place the title 



b. Using the classification system indicated In a) above, students 
make a log sheet of stories they read. This can be duplicated. 
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FICTION NON-FICTION 
Standard Plot Biographical 

Detective 

Science Fiction Informative 

Tall Tale 

Myth 



9. Uses evidence to support judgement about story Implications. 

a. Students complete a worksheet "Find the Evidence", p. 5 
Reading-Thinking Skills 6^ Level, Continental Press, 
Inc., 1963. 



b. Teacher selects several newspaper articles on current topics. 
Several (3-5) students are assigned to an article. After 
reading the article, students state conclusions about the 
article and give evidence from the article to prove tholr 
point. 

c. Students complete the worksheet "Find the Reason", Reading- 
Thinking Skills 4 1 Level, p. 21, Continental Press, Inc. 
1962. 



10. Discriminates between the stereotype and classic In basic trad- 
book selections. 



a. Students read as a group Indian Two Feet and His Horse and 
Jack and the Bean Stalk . Teacher has students discuss likes 
and differences of the two books. The discussion la guided 
to point out the difference between stereotype and classic 
books. (Reader's Choice Catalog, Scholastic Book Service, 
906 Sylvan Avenue, Englewood Cliffs, N. J. 07633). 

b. Students read on their own one or two of the following from 
each list : 



Stereotype 

LENTIL 
NOODLE 

CALVIN AND THE CUB SCOUTS 

A PONY FOR WINTER 

HY DOG IS LOST 

HIGH COUNTRY ADVENTURE 
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Classic 

CITY MOUSE - COUNTRY MOUSE 

THE EMPEROR'S NEW CLOTHES 

STONE SOUP 

THE UGLY DUCKLING 

BLACK BEAUTY 

HANS BRINKER 
LITTLE WOMEN 
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Student writes a short paragraph on each book he reads 
explaining the book and why it is a stereotype or daaaic 
book. (Scholastic Books) 

c. Students skim the following books and determine whether 
they are stereotype or classic. Students list the titles 
in two coltmms. Class compares their classifications and 
discuss discrepancies. 

ALVIN'S SECRET CODE, DRAG RACING, GHOST CAT, THE BLUE MAN, 
BIG RED, BRTGHTY OF THE GRAND CANYON, THE ADVENTURES OF 
TOM SAWYER, THE CALL OF THE WILD, FIRST WOMAN DOCTOR, 
SWISS FAMILY ROBINSON, THE BIG WAVE, TREASURE ISLAND, THE 
VELVET ROAD. 

Discrifiinates among common periodicals related to interests 
including general news, sports and the like. 

a. Go CO the library and browse through the periodicals. Look 
at the periodicals that interest you most. You may choose 
to select periodicals on sports. From two different peri- 
odicals read one article in each book. In one paragraph 
for each article critique what you have read. 

b. Go to the library and select three periodicals. You may 
need to consult your librarian. Examine each periodical 
carefully. In year judgement evaluate each magazine. 
Check with the librarian to see if there are guidelines 
or evaluative criterions for a periodical. Write up a 
report stating which periodical follows the criterions. 

c. Bring to class your favorite magazine. Read your favorite 
article from the magazine. Prepare a presentation for the 
class for reviewing the article. Use art supplies to 
create a scene. In your presentation state why that la 
your favorite magazine. 

Adjusts reading rate to purpose and material. 

a. Teacher passes out a worksheet (see below) on a chapter of 
WHEELS. Entire book can be done this way. Explain 
"skimming" technique to students. Have them locate answers 
to qtiestlons as fast as possible. 

Explanation of skimming should include the following points 
Used to locate answers quickly. Accomplished by scanning 
first words in paragraph heading, captions of pictures, and 
first and last sentences of paragraph to determine topic 
being trfc;ated. 
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WORKSHEET - WHEELS 



Name: 



1. What is the title of this chapter? 

2. When wheels and Marc got to Bob's car, where was Bob? 

3. Where is the cabin? Give the name of the crossing and tell which way 
you turn. 

4. What was keeping the steering wheel from turning in the Red one? 

5. Where was Marc outside the cabin? 

6. Marc could not get the door of the Red one open because 



7. Why did Bob have to drive back that night? 

8. How did wheels know someone was in the Red one when he went out of the cabin? 

9. What color was Bob's face? 

10. Which window of the Red one was broken? 
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b. Discuss with students the difference in reading for enjoy- 
ment and to feel author's style and to locate answers quickly. 
Ask how they would read each of the following and why: 

Front page of newspaper 
Black Beauty 
T.V. Guide 

Article on making a birdhouse 
Textbook assignment in science 

c. Have the students select something (book or story) to read for 
enjoyment and something to skim for an answer to the title. 
Have them answer the following questions about each: 

How did you read this? 
Why? 

What did you find out? 

Did the author's style seem Important to th« way you read the book? 

Responds to questions in a teacher-directed exercise in content 
reading by exploring and relating ideas vigorously. 

a. Students each have read the assigned section of material in 
class. Teacher asks the following questions: 

What is the main idea: 

Why do you think so? 

What is the title? 

How does it relate to the mi>in idea? 

What facts are outlined? 

Why did the author present them that way? 

How can knowledge of these facts be used? 

b. Students read the selection assigned in class. Each designs 
three questions which require evidence be given from the selec- 
tion for an answer. Students read questions. Class answers 
orally. 

c. Select a controversial topic in the content being studied. 
Select a reading selection. Have students read in class. 
Divide class into Pro and Con sides and have them debate their 
side citing evidence from the reading. 

Deals with vocabulary demands by using appropriately context, 
graphic aids, glossary, and dictionary, 

a. Use The New Days and Deeds, Scott, Foresman and Co., 1955 
or other test with glossary which will provide some diffi- 
culty in word recognition for the student. Have student 
read "The Big Word: or other selection. Have students read 
selection silently listing any words which they did not know 
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immediately. Have student write in their o'vm words the 
definition and tell how they decided the meaning: from the 
sentence (context), from the picture (graphic aid), from 
the glossary, or from the dictionary. Discuss individually^ 
the student's methods of determining word meaning, encourag- 
ing him to use the best way dependent on the word* 

b. Teacher writes a paragraph on the chalkboard • Underline words 
that will probably cause difficulty. (Newspaper articles are 
a good source). Pass out a dictionary, and mount and display 
an accompanying picture. Have students read a while silently. 
As a class go over each word, have one student use context, 
one use the picture, and one the dictionary to define each 
word. 

c. List sentences on a worksheet leaving space below for student 
to copy the underlined words and define them. Use sentences 
from a text with a glossary. Have students determine the 
meaning and state if they used context, the glossary, or the 
dictionary. 

The following examples are from New Days and Deeds , Scott, 
Foresman and Company, 1953: 

(1) Meeting strangers embarrassed the shy boy so that he 
blushed and stammered. 

(2) The speaker inspired the crowd. 

(3) Alice fascinates everyone by her beauty and charm. 

(4) He sat hunched up with his chin on his knees. 

(5) Punishment seemed to make little impression on the child. 

Uses text accurately to support judgements relative to affirmation, 
conclusion or assertion of need for further Information. 

a. Have students read "What Can Be Done?" Drugs in Your Life , 
book 2, Xerox, 1973-4. 

Have students react to and give evidence from the selection 

on the following judgements (affirm, or assert need for further 

information, or conclude). 

(1) Eric's ideas about drugs are good. 

(2) Some kids s.^y drug-taking is okay because ''Everybody is 
doing it". Why does he say that? 

(3) What does this mean: ''There's a price to be paid for 
joining the group?" 

(4) Group pressure sometimes gets kids to try drugs. 

(5) Can group pressure keep kidp from using drugs? 
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b. Have •tudcnts read "Just for Kicks", Dnigs \^ Your Life. 
book 2, Xerox, 1973-4. 

Rave them list their Judgements on drugs after reading the 
article. Have several students read their Judgements. Have 
the class affirm, conclude, or assert need for further Infor- 
mation on their Judgements using evidence from the article. 

c. Have students collect 3-4 articles from the newspaper on one 
topic. Have them make 3 Judgements and cite evidence from 
the articles for their Judgements. Have them make one Judge- 
ment that will need further information and have them list 
where they could locate that Information. 

Mature Reading 

1. Appraises standard content selections and generates probable con- 
tent and appropriate reading-study purposes. 

a. Where do I look 

Suppose you were asked to find information about cancer. Where 
would you look for your information? Read the Items for which 
you must find some Information and match the probable source 
card for each item.* 




*Source card pocket will contain cards with references on them. 
Wheel can be attached to station so that station could be used 
for the same skill activity but different topics. 

b. In reading standard content selections have the student ask 
himself the question "What kind of informatlou am I going ".o 
find in this selection?" Have him record his predictions and 
check them after reading. 
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c. Have the student survey a reading selection by looking at the 
title, subtitles, illustrations. Have him ask hitaself two 
questions : 

(1) What am I looking for?" 

(2) What does this reading selection tell me?" 

Have the student write down what he needs to know and what he 
thinks he nay find out. 

Selects among connnon teenage and general periodicals in areas of 
interest and responsibility. 

a. What's the Current Trend? 

Using the current periodicals and newspapers available to you 
at the Free Reading Center check on current trends or opinions 
in one of the following areas that interests you. 

(1) President Nixon's Honesty 

(2) The Ability of Nixon to Continue as President of the 
United States 

(3) The Energy Crisis 

(4) The Latest Movies 

(5) The "Exorcist" 

(6) Drugs 

(7) Fashions 

After looking up your information write a short report on what 
you find. If there Is a difference of opinion be sure to report 
all of these opinions in your report. How does the information 
you have found relate to your own feelings? In the end of 
your report be sure to state your opinions or feelings. 

b. Go to the library and find your favorite teenage periodical. 
Read an article in that particular book. Write up a summary 
of that article. Interject your view points in the summary. 
Do you agree or disagree with what happenst Was this really 
a problem or an issue? Just what really happens? Express 
yourstlf freely. 

c. What is your interest or hobby? Tennis, cooking, daning, 
swimming, sewing, etc.? Find a magazine and read an article 
on your hobby. Now, answer these questions. 
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(1) Do you still like your hobby? 

(2) Is your hobby enjoyed by many teenagers? 

(3) la it hard to learn to do what you enjoy doing? 

(4) Does this hobby require many skills? 

(5) Is this hobby expensive? 

(6) Why is this hobby rewarding or why isn't it rewarding? 
(7 ■ Can one aspire for a profession from this hobby? 

(8) How does one Interest another in this hobby? 
Discriminates among basic news styles* 



a. Collect several newspapers. Teacher lists the following 
categories on the board: 



Editor and Publisher Bias 
News and Editorial Form 
Sensational News 
Informational News 



Pass the newspapers out and let the students Ircate two articles 
under each type. Have them share their articles with the class. 
As a class, decide why the articles fit into the different cate- 
gories • 

b. Select three articles on Black Athletics and read each one. 
Note the difference in the viewpoints of each author. Also 
note discrepancies in the facts' and check accutacy. Write up 
a critique (a critical essay or review) of the three articles* 

Students should become aware that everything they read is not 
necessarily true. They should realize that there are varied 
points of view on almost any topic - politics, religion, etc. 
They should learn to understand and to recognize the existence 
of other views although they do not necessarily agree with these 
views . 



c. Discriminates among basic news styles (editor and publisher bias, 
news and editorial form, sensational vs. Informational, fact 
from opinion, etc.) 



What's the Real 
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Look through yesterday's local newspaper. Find articles which 
you think fit into the following categories. Cut the articles 
out and put them in the appropriate pockets. 



daily news 

extra: extra! read all about ITI 







A. Applies versatile reading skills to standard texts, research and 
personal reading needs. 

a. Teacher lists the following reading selections and categories 
on the chalkboard: 



(1) The Life Cycle of a Planeria 

(2) Watergate 

(3) Abraham Lincoln 

(4) Uses of the semi-colon 

(5) David Casaidy 

(6) hair styles 

<7) Mystery and Adventure at Spoon Lake 

(8) Life of John F. Kennedy 

(9) The Government of China 

(10) Organization of the United Nations 

(11) Sewing for Fun 



TEXTBOOK RESEARCH PERSONAL 

Have students list the reading selections under the column to 
indicate how they would read about each selection. Have them 
select one topic from the coltmin using a textbook and one topic 
from the column research. Have them locate a textbook with that 
topic's information and three sources for the topic to be re- 
searched. Have them list three pieces of information from s 
topic they have read in their personal reading (may or may not 
be a topic listed). 

b. Examine the books found attached to this activity. They are 
books used by young students in the elementary grades. Com- 
pare the science book, the social studies book, the encyclopedia 
and the library book. Each book contains different Information- 
each book requires the student to do a different kind of reading. 
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kind of information might each book give to the student? 
On the information sheet for each book write down the kind of 
information you think would be contained in that book. Your 
teacher may give you some specific examples. 




c. Students keep a log sheet and list all reading they do for 
two weeks under one of the following topics: 

TEXTBOOK RESEARCH PERSONAL 

Have them list the source and topic. Counsel them to bal- 
ance their reading. 

. Reads with much discrimination and breadth so that intellectual 
growth is self-sustaining and certain* 

a. Reference and Research 

Refer to the Activity entitled "Where Do I Look?" (Objective 
I, Mature Reading, Critical Thinking) Complete this activity 
And have your teacher check your work. Discuss with her/ 
him which sources you would pursue first, second, third, etc. 
\^ finding out information about cancer. If you would like, 
Cvfitract with your teacher to do a report on a subject of 
your choice using all of the different types of sources 
ava^iable to you. 

b. i^aring month of October, check very closely en all the 
books you check out from the library. Make a note on index 
cards of the authors of the books, pages, author's points 
of vit?w, accomplishments in the book of the author's and 
your personal gair intellectually from the book. Write 
brief reviews of each Dook including these point. 

c. "^o a report on a topic of your choice. Use chree to five 
sources in your report. As you read the first report Jot 
down ideas or vocabulary which is new to you. As you read 
the remaining sources check Ideas and vocabulary which is 
repeated or expounded upon. 
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Free Reading 

Objective and Suggested Activities 

A* Readiness 

!• Looks at picture books sporatically 

a* Go to the reading table. Pick up a couple of books and 
glance through them, 

b. Use your rest period to brouse through the book on your 
desk. If you have a question, please raise your hand. 

c. Lnok at this picture book. Decide on a favoritf* picture^ 
Be '^reative and draw that favorite picture. 



?, Lookr at picture with pome rustained attention 

a. I will hrld five picture*? up for you. h'^ak at them care- 
full> . I want you to identify one thing abort each 
picture. Xow are y'^u ready? Write down one thing about 
this? picture. Now that we have finished with all five 
pictures let's listen to what you have written down. 

b. Look at the picture book on your desk. Look closely at 
pages 1 - b. Now. please describe at least one of the 
pictures you saw. 

c. There are ten picture books on the reading table. At 

your tree time look through one of the books. Describe one 
of the pictures you snw in the book. 

3* Selects and follows a picture account of story previously heard 

a. Listen to the story as I read it to you. Now observe the 
pictures from the story as I hold each one up. Tell roe the 
story from the pictures. 

b. Lipten carefully as I read you this story. . . Now, pla^e 
tfie picture cards in the order In which you heard the story* 
Gouo; 

c. Listen to the fiory as I read it aloud. Let's discuss the 
story. Pleape arrange these pictures i:i the order of 

the events of th<? story. When you finish raise your hand 
and w^'ll go o*er what you've done. 
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4* Listens to record of story previously read and follows picture 
account* 

a. Remember the story you heard yesterday? "Three Little Pigs" 
Today we will listen to the record of the same story. Look 
at the pictures in your book and follow the story as you 
listen to it. 

b. Use the tape recorder and listen to the story "Charlie Brown"* 
Remember, you heard that story read aloud yesterday? Fit 
each picture card with the correct page. You have ten picture 
cards and there are ten pages in the story book. 

c. Today we will listen to the record of the story we read on 
yesterday - "The Three Little Bears". Now look at the 
picture cards of the story* As I show each card explain to 
me if the card indicates the correct event of the story. 

b. Listens to old and new stories following pictures in the book 

a* Listen to this story as 1 read it aloud. Follow the 
pictures if you do not know the words. 

b. Listen to the record and follow the pictures in the story book. 

c# As you listen to the events of the story on the record, 
follow the pictures provided for you on your desk. When 
you identify what has been explained, raise your hand. I 
will check to see if you are correct. 

B. Beginning Reading 

1. Selects books and finds kno 'n words 

a. Go to the reading table and select a book. Read the first 
story to yourself. Then raise your hand and I will listen 
to you read the words you know in that story. 

b. Select your favorite book from the book rack. Make a list 
of all the words you already know how to pronounce. I will 
lis c?=in to you pronounce the words. 

c. Use your library book to pick out ten words you know how 

to pronounce* Use :is many of these ten words as possible to 
draw a creative picture^ Place the correct word with the 
part of the picture with which it goes. Explain your creative 
art work to yoai ^-las. mates. 

2. Selects familiar books and reads with occasional help. 

a. When you visit the library today, select a book you have 
read before. Make a book jacket of the book and write one 
sentence telling about the book. On the book jacket include 
the following: 
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A. Title of book 

B. Author of the book 
C* Draw a picture 

D. Write the illustrator^s name 

E. Write your name 



b. Read a book that you have read before e Select your 
favorite part of that book to read to your classmates. 
I will help you with the hard words • 

c. This week we are going to have a reading contest. You may 
choose all books that you have read before* At the end of 
the week the person having read the most books receives a 
prise. 

3. Selects new easy to * read books and reads with occasional 
help. 

a. Go CO the reading corner and select an easy book. Read it 
aloud to me^ I will help you when you need it* 

b. Select a friend. The two of you select a book. Each of 

you should have a different book. Now, listen to one another 
read. Help each other with words. If you need me to help 
you 1 will. 

c. Use the language master » a blank card and an easy - to - read 
book. Tape a few cards of your favorite ^sentences in the 
book. Let your classmate listen to what you have done. Now 
share it with the whole class # 

A. Reads more than one book in an interest area. 

a. Go to the reading corner* Read two easy books of your interest. 
Be able to share one of the books with your classmates 

b. Look at Intorest Station There are five questions in the 
pocket. Answer the questions • Spell the words to the best 
of your knowledge. You will need to check each of the books 
at this station to find your answers. 
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2. 

3. 



1. 



How i&any people are there 

In the family? (5) 

Who would you swap? (Nobody) 

How many sisters are there? 

(one) 

What kind of number Is five? 
(lovely) 

How many monsters were there 
in the book? (5) 



5. 



c« How would you like to read an interesting book? May I 
suggest this one - Sweet Pea by Jill Kramentz. If you 
do not like the book you may stop. If you enjoy it tell me 
about the book when you finish* You may just come to my 
desk and share it with me. Tell me how it is like other 
book? ycu ha.e read. 
Elementary Reading 

1. Reads at near frustration level in pursuit of interest 

a« Books on various topics and subjects are placed a-round in 
the room* Pupil selects a book for free reading. Pupil 
cou.c*' to teacher freouently to ask the correct pronunciation 
of words* Pupil reads the complete book with as much help 
as is needed from the teacher or classmates* 

b. Class, when you visit the library today select a book on 
your favorite subject (Horses)* If the book seems a little 
hard for you • you will get help. If you are not certain, 
that you enjoy the subject you choose you will have an 
opportunity to go back to the library to exchange books until 
you find something that you like* 

c* Today, we will view a filmstrip on "Selecting A Book To Read"* 
Look at the filmstrip carefully. If you are having trouble 



deciding on what to reaci, this filmstrip should help yoti* You 
need not know all of the words in a book in order to^ead and 
enjoy it. 



2. Discusses techniques for interests and selection of books* 

a* Class, today we will discuss haw to select a book. Your 
classmates might get some points from you. What do ycu 
do Jane? 

1. Look at the title. 

2. Look at number of pages. 

3. See what the book Is all about^ 
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4. See If 1 can pronounce most of the words. 

5. Look at the illustrations* 

Now^ will soaieone else share what he does? 
(Continue this discussion) 

b. Today, we would like to discuss how one recognizes 
his interest in a kind of book* Lets try to answer 
these questions. 

1. Do you like books on fiction? 

2. Do you enjoy autobiographies? 

3. How many non - fiction books do you read? 

4. What kinds of pictures do you draw from books often 
read? 

5. Do you enjoy biographies? 

f>. What kinds of books do you tald about with your friends? 

Can anyone think of another question that he has answered to 

himself? 

Put your "thinking; caps'^on today class. As you give me 
suggestions for selecting a book of your interest I will 
use the overhead projector to write down each person's 
suggestions so that the entire class can see them and copy 
them down^ In this way, we will learn from each other • 

Evaluates books completed in reference to -election purpose 

Books have always been a source of InformatioUj 
comfort, and .^leasur** for people. Certain basic 
needs are common to most people and at most times* 
NOTE Straggling to satisfy his needs whe child is for- 

ever seeking to maintain the balance between 
personal happiness and social approval. Books can 
help him, directly or indirectly. Children and Books 
by Kay Hill Arbuthnot 

a. Read any of these famous children's books. See if you can 
state in writing the basic need that Is satisfied in these 
books • 

Competence 
Books (Need: the N to Achieve) 



1. Tom Sawyer by Mark Twain 

2. Crow Boy by l-^ro Yashiraa 

3. Carry on , Mr . Bowditch by Jean Latham 

b. The need to investigate, to find out, is a basic need of 
Individuals. Provided for you is a list of informational 
topics. Read a book on one of these topics. State briefly 
in a composition whether your Intellectual Security - the 
Need to Know was satisfied or not. 
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Ha Air B 




JM/ ^K* 


4 

• 




5. 


Booka 


6. 


Books 


7. 


Books 


8. 


Books 


9. 


Books 


10. 


Books 


EaotlooAl 


expreased 



iny books. Mstch ths sltustlon In ths story 
vlth the correct book* The sbove need vss expressed In each 
of these books. 

Books Situations 

A B 

1« Onlott John shares the brother & i»lster 

2. Meet the Austins Andy*s Fsther 

3. Seventeenth Suaae r Spirit of adolescence 

Di scrinlnstep SMons coasson topical array of easy « to read 

children's books 

a< Read at least one of the follovlng books and be prepared 

to give a brief report on lt« 

1- The Door In the Wall 

2. Johnny Tremaln 

3. Tom Savyer 

4. Caddie Woodlaim 

5. The Borrowers 

b« Use your llbrsry aa a ref ^reuce to help you with thla 
activity. Find a book and llat Ita title^ author and 
publisher, that would fit under each type of literature. 



1. 


Poetry 


7. 


Realistic Stories 


2. 


Fairy Tales 


8. 


Historical Fiction 


3. 




9. 


AnisMl Stories 


4. 


Myths 


10. 


Inforaatlonal booka 


5. 


Epics 






6. 


Faaclful Tales 







Ce Using the Literature cstegorles In the previous sctlvlty 
aatch a book with the correct category* 
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Contlaued 



!• Historical Fiction 

2« Animal Stories 

3. Fanciful Tales 

4« Fables 



3. The Cat in the Hat 

2« A Stranger at Green Kncwe 

4. Aesop's Fables 

1, The Courage of Sarah Noble 



5. Pursues selection activities in library setting with teacher 
guidance 

a. Today 9 we will only choose biographies for our reading next 
week. We have talked about a biography all of this week and 
nowy we would like to become familiar with some* Check the 
reference list on the board* 
1* Paul Revere 

2. Dr. Martin L. King 

3. Benjamin Franklin 

4. Witt Chamberlain 

5. Atthur Ashe 

6, Davy Crockett 

7, Abraham Lincoln 

8, Hank Aaron 

9, George Washington 
10* John F. Kennedy 



Each student should choose a libi arv book with the 
Newberry M*dal on the book Jacket . Thtse books are vary 

enjoyaDTe* You may want to rarer to the list on your ditto. 
1. Pl^gr^m♦fi Progress - Bunyan 
Robinson Crusoe " Defoe 

Nations of the 



2. 
3. 



Gulliver's Travels Into Several Reoot, 



World - Swift 

4* Tales from Silver Lands - Finger 

5# S hen of the Sea - Chrisman 

6. Smoky - James 

7« The Cat Who Went to Heaven • ^-oatsworth 

8. The White Stag - Seredy 

9. Call It Courage - Sparry 
10. Rabbit Hill - tawaon 



You have been provided a list of Caldecott Med«l winners* 
Try reading one of these books this week* You will have to 
give an oral review of the book. 

Ditto List 



^* '^he Little House • Burton 
2. Make Way for Ducklings - McCloskay 
^* They Were Stn^ng and Good • Lawaon 
Nltie Days to ( ^hristmas - Ets 

5. The Snowy Day • Keats 

6. Cinderella • Brown 
Once ^ Mouse - Brown 

8. The Biggest Bear • Ware 

9. The Rooster Crows • Petersham 
If. Many Moons - Slobodkln 
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6. Reassesses topical range of children books and relates this 

to interests and responsibilities 

a* You may explore your interest today. Listed on your ditto 
are many topics of books. Your favorite pny be listed. 
Select a topic, then a book under the topic. Read a part 
of the book silently. 

b. During the month v« will begin studying the United States. 
You may begin some advance work if you like. Compile an 
annotated bibliography for one of the States. Begin with 
the informational books that tell about the geography, 
history, customs » products, people. Expand your bibliography 
to include poetry, biography and fiction. 

c. Iwaluate the illustrations in several social studies or 
science books on a single topic such as Brazil, trains , 
plant life, the atmosphere and weather^ or colonial 
America. Rank the books according to your criteria for 
pictures. Show the books to several classmates and ask 
them to name and explain their preferences. 

7. Discriminates among principal types of Intermediate age reading 
materirl 



a. Visit the station on "Free Reading " today. 

Select a card from three of the pockets. Read them care- 
fully. Be able to tell me the difference in the material 
vou read . 



"Free Reading" 




b. On the reading table there are books on 1. Adventure Tales, 
2. Adventures Biographies and Fables. Select one of these 
types of books to read. Write a book review. Include the 
kind of book you chose. 
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Read the list of words on the board as I read them to 
you. These are kinds of readings. I would like for 
you to do some research in the library to find out what 
each means. Bring back examples If possible. 
1« Animal Stories 7. Humorous Books 

2. Ballads 8. 

3. Biographies 9. 

4. Epics 10. 

5. Fables 11. 

6. Fairy Tales 12. 



Proverbs 
Fictions 
Non - fictions 
Series books 
Tall Tales 



8. Uses school and community books resources tc meet reading needs 
relative to personal aims and social responsibilities 



a. Use your public library (Charles Taylor). Find a 
reference on 'Getting Along With Others". Write 

up a report. You will be asked to share your report orally 
in class. 

b. When you check a book out from the book-mobile this week- 
check out a book on professions. From our discussion on 
•'What I'd Like To Be When I Grow Up", I recognized that 
many of you are not sure about what one has to do on a 
certain kind of job. Read some material from the book. 
We will share this in class. 

c. Visit the public library. Check out a book «bo«t aoMbody 
you have read about that you would like to be like if you 
could. Be prepared to tell your teacher about it. 



Mature Reading 

1. Reassesses topical range of adolescent literature and relates 
these to interest and responsibilities 



a. Refer to the youth collections in the library. Some of the 
stories c2 romance that you have been inquiring about stiould 
be located there. A few examples are: 



I. Gone with the Wind 

2* To Kill a Mockingbird 

3. Kon - Tiki 

4. Catcher in the Rye 

5. Lord of the Flies 

b. Express the tragically difficult problems of racial prejudice 
explored In one of these books: 

1. Junior , a Colored Boy of Charleston by Lattimore 

2. Sad - Faced Boy by Bintemps 

3. Swe^^t Pea by Jill Krementz 

4. Plight April by Angeli 

5. Call Me Charley - Jease Jackson 
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6^ Ladycake Farm - Mabel Hunt 
?• All - American - Tunis 
8. Mary Jane - Sterling 

If your Interest is Mystery Tales, provided for you is a 
list of good mystery books. 

1^ Treasure Island - Stevecison 

2* Deer Mountain Hideaway - Lansing 

3. Crystal Mount a'tn • Rugh 

Three Stuffled Owls • Robertson 
5. A Spy J^n Williamsburg - Lawrence 
6* tjivstery of the Mahteb - Lide 

7. ^i^o Rides in the Park ? - Meader 

8. Secret Cargo and Qther Stories - Pease 
9s The Wooden Locket - Johansen 

Read one of these books. State the hero of the book^ 
State the problem. Discuss the way one goes about 
solving the problera(s). Also include in your report 
any other important information which explains why the 
book is a mystery. 



XI. Inspectional Reading 
A* Readiness 
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!• Searches immediate environment to discovev: specified items 

a« Look about your neighborhood. Locate all of the movie 
theatres and give the title of the movie playing at each 
theatre* 

b. Give n list of four letters. Each student will play the 
game Eagle - £ye by listing all the things they can see 
in the classroom that start with one of the letters you 
have given. Allow five minutes. The person with the 
most things winp. 

c. Lrok ab^ut your h^^me and make a list of all the things 
that use electrical energy and describe how you could 
do without it* Example: (El^c^t^ic can opener - Manual 
can opener) 

2. Lpok5 at pictures to asresp theme. 

a. Given a group of pictures of people, give b ixhme that 
describes each person. 

b. Given a group of pictures and a group of statements match 
the statement with the picture that best describes it. 

c* Given a picture make a list of as many words of which you 
can think that describe the picture. 

3. Tells story from picture 

a. Watch your fovorite television show with tlie sv and turned 
down and tell what you think happened in the sucry. 

b. Select a picture from a magazine and make up a story to 
describe it. 

c. Given a story with passages omitted use accompanying pictures 
to complete i t . 

B. Beginning Reading 

1. Skimr magazine or st^ry to find pictures whose names contain 
a Fpe-ri f i c s'>und . 

a. Each rtudent will play the game Word Hunt. By scanning 
the magazines a^^ailable in the clasf: list as many words 
ar you can find that start with one of the s-unds of the 
lotters in '•C^mmemoratf on". The individual with the most 
words at the end of five mintites wins. 



ERIC 



89 



b. Look at the two pictureo provided on this page. Find 
other pictures in the megaeines on the table that have 
the sound that you hear in fi^sh and ape. 




c. Look through the magazines on the table^ Find pictures 
that contain the same sound as you hear in each pictures 
shown below. The sound desired is underlined in each word 



I II 




2* Sklm5: printed text to find known words 

a. During a library period the student will skim a book of 
his choice to find words he knows. 

b. Select a magazine of your choice. Copy the words that 
you know and write their definition. Use the dictionary. 

c. Have the students read short accounts in which they are 
asked to list all of the words which can be pronounced 
easily. 

Elementary Reading 

1. Ezcamines library books before deciding whether to read them 

a. Look carefully at the words in a library book to see if 
you can pronounce moat of them before deciding to check 
the library book out« 



BEST COPY AVAIUBLE 
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b. Look at the pictures in a library book and see if you 
can determine if it will be interesting to you. 

c. Examine the words in a library book. Sel'a»:t te". words 
that you think describe the story. 

2. Make? predictions about stories 

a. The following picture is included with the ttxt of p 
ptory can you tell what the story is about f;om the 
picture. 

b. Notice carefully the title of the strry - A Zt^ Hang - 
Obrer 'e the drawing too. Now, try to tell me what you 
if going to happen in the story. 



5El 

think 





c. Select a book that contains a table of contents • Read 
^ch of the major headings and then tell what the book 
is about* 

3. SkiniF to find specific details 

a. Read this story. Why did Jack want a bat? Let us read 
the selection together. 

WORK TO PLAY 

•*If I had a bat! If I had a bati" said Jack Brown. "If I had a bat." 
"What if this ab'-ut a bat?" asked Jack*r father. 

Jack f^&^d, "The big boy? will not let roe pl^y ball with them. They think 
I am no gor»d. But now they have no bat. If I had a bat, they would let 
me play." 

Mr. Brown paid, "That w 'uld not be the right way, Jack. You should know how 
to play ball fir^t. I will help you." 

Every day after work Mr. Brown took Jack to the park to play ball. Soon Jack 
roald run and catch the ball. He cculd hit the ball far, too* 

One day some big boys came to the park to play ball. They saw Mr. Brown 
hit balls out to Jack. Jack got themi Then Jack hit ball aftei ball. 
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The boys began to talk. Then one of thetn walkec over to Jack. 

"Helloi" he said. "We have I een looking at y.)u playing balK How 
would you l^ke to play with us toHay? I could use you on my sice." 

"Thanks/' said Jack. "What about it. Father?" 

"I think you are ready aow/' said is fachtr, ''Have funl" 

b. Select a now? uiagnxint. Dercribe how one ot the followini^ 
dates an ^se: in it: 195A - I960 - 1973 - 1974 - 1^67. 

c. Street a popular raagacire and find the names of athletes. 
UFe the picture^ or any other clues to help you determine 
the spcrl in which each athlete engages. 

4. Skims text f one - word or phrase an&wers to specific questions 

a. Skim a library book that tells a story about people. Write 
as many words or phrases th^it describe emotion. 

b. Look for the answers to who, what, what, where and how. 

Late last night a burglar entered the home 
of Adam Mullins at 22 Clay Street apparently 
to steal several valuable paintings. 

Who or what? 

What happened? . 

Where? 



When? 



Why? 

c. Skim a newspaper article in order to pick out the 5 W*s 
(when, where, why, who and what). After answering the 
question?, formulate your own story us .ng the 5 W's. Share 
your rtory wf th the classo 

D. Mature Reading 

1. Routinel> surveys a selection independently before reading 
8. The Surveyor 

A surveyor is one sho "looks over" or "inspects" fiomething 
with somewhat accurate discrimination. Play "surveyor" 
and look over the cards found in the pocket below. On the 
cards are the first pages cf five ^hort stories. Survey 
each card and predict what you think each story is about. 
Do not do any reading. Base your predictions only on such 
clues as pictures, titles, subheadings. Make your prediction 
on a separate sheet of paper. 
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The Surveyor continued (diagram) 




b. Book Inf^peftlon Checklist 

Inspect the selection located bolow thl» activity. Look 

at all '^f the featurer of each selection and fill out a 
* heckllFt for each one. 

DO THESE BOOKS HAVE: 

Title - Author(F) - Subtitle? - Preface 

Table of Contents - Publisher - Date of Publication 

Sunimary Statements - 

★Inspection checklist should contain specific questions 
which the student must answer, e.g., Who is the author? 
What is the name of this book?— etc- 

c. Survey your class library for magaaines of Interest to 
you. In surveying your magazines answer the following 
questions, please. 

1. How many pages are in the book? 

2. What is the name of the chapter that seems nost 
interesting? 

3. Write down ten words containing seven or more letters 
that you can pronounce. 

A. Can you read most of the words? 

5. Examine the pictures in the book. 

6. Read all dubheadings before attempting to read the book. 

7. Read the table of contents. 

Routinely surveys a book 

a. Direction?: 

Survey a book Independently before reading it. In 
^ur- eying the book read or look for these things: 



1. Read the title of the book. 

2. Read the preface. 

3. Read the subtitles. 

A. Examine the table of contents. 

5. Check through the index. 

6. Read the publishers. 

7. Read the last chapter of the book. 
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b. Inspectional Reading 

!• Walk around frovly in the classroom^ Select a 
book, write down the title of the book, obaerve 
the pictures and draw one of the scenes from the 
book# Llat all subheadings* 

c« Select a book from the book rack# Before deciding on 
whether you would like to read the book or not read 
its title, look at the preface, read all subtitles go 
through the table of contents look at the index, read 
the publishing company, and read carefully the sumraary 
statements of the book* 

Superficially reads difficult selections or books in entirely 
before devoting addltonal time to specific parts 

a« D^' re^tl'^nj: • 

Survey the moFt difficult selection in a book before reading 
the bonk In itr entirety. 
Sample Lnrron - S ience Book 

1, Write ten •^rlence word;^ you can read from ..he book 
(^en or more letter?) 

2. Can you read mort of the wordr? 

?. Draw a fence picture and label the parts the way 

the b( ok doer. 
4, Use ten science words in sentences • 

b. Skimming 

look at the set of cards found in the pocket below* By 
skimming each card very quickly can you tell the main idea? 
Write what you think is the main idea for each selection* 
You will examine each card more carefully later* 



c* Select a book of your choice* Observe these features 
of the book: c ontents, title of the book, author, 
publisher, and index* Now read the book in Its entirety* 
Check very clorely to see if this book ttuck to its topic* 
Defen<? your ansuvr in i phort composition* 




Answer the ffuestlon •'WhAt is the book (or fselection) about?" 
followlnt; inspection 

a« Directions: 

After you have ea^amined a book carefully answer this 
ffuerticn • What ir this book about? 

1* Draw en accurate picture to illustrate one part of the 
book. 

?• Match a reriee? of words or phrase? to appropriate objects 
or chara::ter55. 

3. Fonrulnte ten questions about the book# 

4. Prepare a list of fi.e facts learned from the book. 
Describe the actions, clothing or physical features 
o^ a character in the book, 

6. Make a list in sequence of details in the book. 

Note: These are merely suggestions. 



b. What Is The Book About? 

Quickly inspect the set of books found below this activity. 
By quick inspection do you have a general idea of what 
each book is about? Write your thoughts on a 3 X 5 index 
card found in the pocket below. Be sure to put the title 
and author of each book you inspect. 



c. Select several books and read theTi. (10) Critique each 
b.^ok on an index card. Within the critique, classify 
the book as being either practical or philosophical. 
Support your classification. With one particular book 



The student does not have to do all of these activities • 





answer in your critique this question - "What is the 
book about?" Be very descriptive^ 




Understands major details of iihat has been written (grasps 
main ideas, assertions, and arguments) 

a. The teacher tapes a 5ftory# Students are asked to identify 
the book from which the story was taken. Give the students 
a choice of perveral books* The story taped must contain 
many details of the book* 

b» Skimming: Revisitedl 

Go to the acti-ity heeded "Skimming". Please inspect 
each selection found in the pocket very carefully. On 
a separate pleco of paper write down the main idea a;*d sup- 
porting detailr for each selection. Alro, note any C'»n- 
fllcting rtctements or arguments, any biarer or prejudices 
on your paper« 

c. Select new title? for five stories read or books read. 
Write summary sentences for paragraphs read, or write a 
rentence which comprises the main idea of a page or a story. 
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XZI. Analytical Reading 



Students In the middle grades are developing competencies 
needed to Interpret and wake - critical judgements about the quality 
and worth of a book or selection. 

A. Readiness 

1. Classifies objects or pictures by specific categories 
which have not been predetermined. 

a. Teacher collects and places fifteen objects on a table. 
Students, one at a time, sort the fifteen objects Into 
three undesignated categories. 

rock P«o 

stick toothbrush 

weed (dried) comb 

book mirror (hand) 

ruler 30«P 

crayon brush 

concrete chip pencil 

leaf 

b. Teacher gives student a box of magazine pictures mounted 

on tag board. Student divides the pictures Into 3 categories. 
Any 3 categories can be used. Some suggestions are: 
Pictures of water Pictures of boats 

Pictures of animals Pictures of furniture 

Pictures of people Pictures of flowers 

c. Teacher discusses hew things are grouped using activities 
similar to a. and b. Then teacher asks student to think 
up 3 categories. Once student suggests 3, teacher writes 
the title of each on a page & student locates & pastes 
pictures of things within that category. 

2. Retells a story in briefest terms possible after listening to It. 

a. Student Is asked: "What was this story about?" Student 
retells story In own words. 

b. Teacher asks student to tell the main Idea and main hap- 
penings In a story he has heard. 

c. Teacher asks student to dictate a short few sentences about 
a story he has just heard. 

3. Follows simple (three or four part) oral directions In order, 
a. Students play Simon Says. 
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Play *'Ar« you listening?'*, p. 69 Launch . Educational Sorvlct, 

Inc., P. 0. Box 219, Stavensvllle, Michigan 49127. 

*'You nuat always be listening, for X vlll give dlreetlcna only 

once, and you never know when X might call on you.*' 

Exaiaple: 

"Open the door and go to the lockers, John." 

"Stand up, turn around twice, and go alt In the chair in front 

of the ro<MD, Susy." 

e. Teacher passes out the following worksheet. Teacher gives 
three directions at a tlste. 

















fflj 









Directions: 

1. Put a tail on the rabbit, a snlle on the face, and 
buttons on the gingerbread man. 

2. Put an apple on the tree* a fish in the fish bowl, 
and smoke coming out of the chimney. 

3. Draw flowers In the flower pot, put a ring on a finger, 
and put cookies in the bowl. 

Launch , p. 72 

4. Catches thread of plot in children's stories 

a. Teacher reads a children's story and asks students In 
group to take turns dictating what took place. 

b. Teacher has students draw 3 plcturiiiS: how the story 
begins, what happens in the middle, and how it ends. 

c. Student answers orally the following question: "Tell 
the happenings in this story in order." 

Beginning Reading 

1. Differentiates between obvious poetry and prose 

a. Teacher reads a poem and a short story. Teacher asks 
"Why do these sound different? Which one is a poem? 
Why is it a poem? Which one is a regular story? Why?" 
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b. Teacher plays "The Night Before Christmas" or another 
long poem on record or tape and "Andy and the Lion" or 
another atory on record or tape. Teacher asks "Which 
one is the poem? How do you know?" "Uhich one is the 
story? How do you know?" 

c. Teacher reads short prose paragraphs (4) and short poems <4) 
in a random sequence. Students number their papers £rom 1-8. 
If the teacher reads a poem, the students write poem, if 

the teacher reads prose* students write prose or fttory. 

Summarizes a story In briefest terns possible following reading. 

a. Student reads story, closes book and tells story in 3-4 
sentences. 

b. Students read story, close book, draw captions and a pic- 
ture to describe story for others. A collection of these 
can be made into an interest center. 

c. Student reads story and writes 2-4 sentences telling about 
it to interest other students. Student may be guided at 
the beginning. 

Example: This story, . is about .... 

Understands why simple written directions are ordered in a 
certain way. 

a. Student writes directions for classmates to follow so \c 
can complete a project, such as, drawing a picture and 
putting it up; straightening the room; writing down math 
problems and solving them. 

b. Students work the attached worksheet. Students discuss 
the sequence of directions. Ask the students why they 
drew a picture before marking It. 

1. Put cwo lines under the word for 

cat house tree 

2. Draw a circle around the word for 

tub cup bug 

3. Put your name over the word for 

sun box pot 

4. Draw a cat. 
Put a circle around it. 

3. Draw a car or a house. 
If you draw a car, put 
a circle arouund it. If 
you draw a house, put a 
line under it. 

6. Put three lines over the word for 
book car bus 
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7. Dr«« a flotter. 
Draw a box around 
It and two lines 
under the box. 



c. Students complete an art activity, such as making a 
collage, ncblle, plaster mold, model. Students write 
directions they followed. (Teacher gives directions 
orally) . 



Elementary Re&dlng 

1. Diffesrentiates between f^vCtlon and non-fiction. 



a. Teacher discusses fiction and non-fiction. Teacher reads 
short selections, one fictl0C4 and one non-fiction. Stu- 
dents are asked to decide which Is which and why. 

b. Student reads 2 paragraphs vhlch are duplicated for entire 
class. Teacher leaves space below each. Student states 
whether paragraph 1 was fiction or non-fiction and why and 
whether paragraph 2 was fiction or non-fiction and why. 

c. Student keeps log of reading activities for one week, 
classifying each thing read as fiction or non-fiction. 
A duplicated record sheet could be set up as follows: 

Fiction Non-Fiction 

Title: Title: 

Author: Author: 

Source: Source: 

Title: Title: 
Author: Ai^tb«(r: 
Source: Source: 

2. States briefly the nheme of a short selection. 

a. Teacher discusses the concept of "theme" with class. 
Teacher then reads 3 short selections, after which each 
student writes the theme. Students read and compare what 
they have written. 

b. Students read "Treasure a the Covered Wagon" and "Pike's 
Peak or Bust", The New Davs and Deeds . Scott, Foresman, 

& Co., 1955, or 2 other selections of similar theme. Stu- 
dents write theme of each and discuss how the themes are 
alike and different. 



c. Teacher has students read a fiction selection and a non- 
fiction selection. Students write theme of each and write 
why the themes are alike and/or different. 
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Recalls major points o£ short Sftleetlontt. 

a. Students as a group listen to or read "All the Difference'*, 
The New Days and Deeds . Scott, Foresnan, & Co., 1955 or 
other selection. Students then dictate a list of major 
points. 

b. Students read "The Case of the Half -Eaten Sandwich", 
Trackdown . Students write list of main points that 
lead to the solution. 

c. Students read "How Can a Bat Fly In the Dark?" Students 
cross out any of the fol loving that are not main points. 
Reading for Comprehenalon . Continental Press, Inc., 1973, 
p. 2. 

A bat files using Its voice and ears. 

A bat has snail ears. 

A bat uses a special sound. 

Fats can turn their ears. 

A bat*s cry Is too loud to hear. 

A bat uses an echo to tell where he la. 

A bat doesn't squeak for two reasons. 

Ventures predictions to the solution of plot or exposition 
and checks these In reading. 

a. Student reads first 4 chapters of Flea . Checkered Flag, and 
predicts who Is causing the trouble. Student completes book 
to see If he Is correct. Student records predictions and 
facts that guided him In his predictions. 

b. Teacher duplicates an explanation of some scientific phone- 
menon such as meteors, and has students read first part. 
Students then predict causes for described occurrences and 
check author's reasons. Selection should begin with a 
description and end with an explanation. 

c. Students read or listen to one of the Alfred Hitchcock 
books such as The Mystery of the Talking Skull . Students 
each day record facts and state In writing predictions 
about the plot. 

Weighs evidence of auti.or against own Judgement. 

a. Student reads "The Case of the Strange Message". He makes 
2 columns on his p^per. 

Evidence My Own Judgement 

He lists as much evidence as he can and makes a Judgement 
about each piece— such as: 

Evidence My Own Judgement 

Mr. Hays found a note that had I think the kidnapper knew 

a strange sentence. the person who was kidnapped 

wrote the note because it 
was written In code. 
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h. Students 4o workihect p. 20 4itta«Thlnkln> Skllli . 4.2, 
Th« ContlMntal Pr«i«» Inc., 1962. Thli vorkihe«t 
dMl« with author*! •vldanea In atory aalaetlona. 

e. 7l>a atudanta do tha workahaat "binding Out Why", p. 23, 
Eaadlng^Thlnklng Skllli . 4.1, TKa Contlnantal Praia, Inc., 
1962. 

Hatura Raadlng 

1. Dlfferantiatas Mjor lltarary ganras (ttylaa-foma). 

a. MATCE THE HA.JOR STYLES 

Llka la tha araat of clothing and danea, lltaratura haa 
different itylet of foraa. In thla activity you are given 
aone of the valor literary styles and you are given sene 
well knovn literary works. Can you natch each work to 
its style7 

Literary Styles Literary Works 



b. Teacher gives the following directions: Reaa tha €ollO(9lng 
ahort selections. Write a ahort paragraph about each selec- 
tion's style. 

Selections are chosen from the following books an<^ can be 

duplicated or page nusbers given. 

Twaln» »The Adventures of Huckleberry Finn 

Vegna- «Agound the World in 80 Days 

Poe» »Elght Tales of Terygy 

Bronte* — Jane Eyre 

Tolstov^ -War and Peace 

c. Teacher asks students to skim the following books. After- 
wards, atudents group Into groups of 3-5 and determine the-^ 
style of each book examined and group books into style cate- 
gories. 

London — Call of the Wild 

D lekens —A Chrlstmes Carol 

Hudaen — Green Mansions 

Austen — Pride and Prejudice 

Hawthorne — The Scarlet Letter 

Poe — The Tell-Tale Heart and other Stories 

Shel levo -Frankenataln 

Devle — Hound of the Baakervllles 

Oe fee — Robinson Crusoe 

S tevenson — Treasure Island 

Crane — Red Badae of Courage 

Bronte — Withering Heights 

2. Claaslflas various types of aicposltory books. 

a. Go to the card catalogue In our school library. Select 25 
cards of non-fletlon titles. Record these titles and classify 
them according to type. (e.g., philosophy, reference, practical, 
biography, etc.) 



.biWk. ikii ill 
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b. Collect titles (using th« library referencftt) o£ books 
in tho following categorlos: 
biography philosophy 
historical practleal 
sclontlflc 

c» Classify each of tho following books. If posslblo» hay« 
the books available for Inspection or have collected In 
library study area* Some will fit more than one classi- 
fication. 

Philosophical Biographical 

Historic or Scientific Practical 
Dachs —Encyclopedia oF Pop/Rock 
Hawthorne — The Scarlet Letter 

Peck — The Life and Words of Hartln Luther Klnfti^ Jr . 

Ryan, ed.— 'Sounds of Silence 

MelvlllOT -Bllly Budd 

Posa — The Family Nobody Wanted 

Hepburn — Boston; Biography of a City 

Savage —The Story of the Second World War 

Lawson- -Watchwords of Liberty 

Spencer — Pay of Glory 

Sobol — The Wright Brethera at Kitty Hawk 

Rood — Bees. Bugs, and Beetles 

Hogner & Hess — Odd Pets 

Zlm— Snakes 

States In a seiitence or two the theme or main point of a book. 

a. XLLUSTRATEP LIMSRXCKS 

Can you summarize the main theme of a book you have read In 
one or two sentences so that your classmates could guess your 
book? Try It! State— In limerick form— one or two sentences 
which tell the main theme of a book you have read. Also— 
illustrate this main theme on a piece of drawing paper. Keep 
this activity until It can be shared orally with the entire 
class. 

b. leacher sets up a space on the bulletin board called "Hlal- 
Book-Revlew". As a person finishes a book» he thinks up a 
1-2 sentence book review discussing the main point of the 
book. On a card each student writes author* title, "book 
review", and where he found the main theme of the book. 

c. Students state the theme of the books they read in a sentence 
or two on a card. On a separate card, they record title and 
author. These should be books read by more than one persor 

in the clase After several weeks, the class as a grour <*'Ties 
to match themes with author to note how well the sentene^r 
were stated. 
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EnustratM aajor parts of a book and outllnoa tholr relationship*. 

a. BOOK REVIEV - STRUCTDSED OVEEVIEtf STYLE 

Can you out lino ths main parts of a book you bavo road 
through the use of a struetured overview? Practice first 
on a sheat of paper. Be sure that you shou the relation- 
ships of the sain parts on your overview. Once you have 
this eoBplete go over it with your teacher. You nay then 
transfer your structured overview to a transparency and 
share it on the overhead projector with neabers of the class. 

b. Read a story carefully. The time, place, part -whole, cause- 
effect, and analogous relationships are subtly contained in 
the story. Circle the sentence or phrase that containe each 
of these relationships. Then identify the relationahip in 
the margin next to the sencence. Sample: 

The warm weather made Susan feel happy. Cause-effect 

relationship 

c. Allow the class to study one of the books of their choosing 
(Hans Br inker . The Parent Trap . Outlaw Red. Swiss Family Robin- 
son , etc.) Individually, students jot down major parts of the 
book. These are then dictated during group discussion. Stu- 
dents then study these and a list of relationships— part to 
wliole, cause and effect, analogous parts— and relax these to 

the parts they have listed. They dictate statements as followed. 
Example: «*■ caused by . . 

. . were parte of . 

Quickly discovers what problmas the author has tried to solve. 

a. CCmFLICT.*!.* 



Have you ever read a book where one or more of irhe characters 
are faced with a problem? How did the author solve these prob- 
lems or conflicts? Below this activity are five beoka. Each 
book cont Ins problems or conflicts which the author attempts 
to solve. Browse through each book. Record what you think the 
problems are and how you think the author attempts to solve 
these problems. 

b. Pick a book you would like to read from the following list. 
Keep a record of the problems the author haa tried to solve. 
The problem may be general and apply to other situations 
(man's struggle over nature) or to specific situations in the 
story. 

National Velvet Ivanfaoe 
Frankenstein Rocket Genius 

The Scarlet Letter Boy on the Mayflower 

Withering Heights First to Ride 
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e. Teaehar llttt 2 or 3 problasa that tha author hat triad to 
■olva In taoh of several a tor lot which a group vlll raad. 
(basal raadar to a good sourea). On a separata card» tea- 
cher lists author and title. Students, after having read 
the stories, try to match problesns vlth author and title. 
This Is an Idea for a learning station. 



4^ 




MATCH TOE TITLE WITH 

THE C0RF(ECT*PR06USM^ 
CARD* WRITC THE TITLE 
« LETTER ON THE CARP» 



6. Recognises key words to the author's point of view. 

a. POINT OF VIEW ^f^^^^^^^"^ 

Can you Identify some key words or phrases which usually Intre-- 
duce or precede an author's point o£ view? In the pocket balow 
are some recent newspaper editorials. See If you can spot soma 
of these keys. Record them. 




b. The student reads one newspaper dally (supply several). He 
selects one or two authors from each paper. He locates and 
records those key words used by each author to denote point 

of view. The student makes a card for each author and records 
dally the key words to the author's point of view. After 2 
weeks, he can compare the style used by the authors. 

c. The student selects a topic of current news Interest and 
se^reral magazines containing articles with points of view 

on the sa.^<% subject. The student reads each article, listing 
the key words c«ch author uses to denote point of vlbW. 



7. States an author's major propositions or arguments 
a. POINT 

COUNTERPOINT 



'J. 



Watch 60 MINUTES on T.V. this week. Pay close attention to 
fhe Point/Counterpoint segment of this program. Make notes. 
Note the subject under discussion and the arguments of the 
two commentators. Which side do you think poses the soundest 
arguments or propositions about the subject at hand? Were 
facts distorted or left out by either side? Bring in a short 
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critique on what you recorded end how you reected to the 
dLflcuaalon. Be reedy to shere your Ideas In class. 

b. The student selects from the library 2 books with con- 
trasting views on the same subject. After reading, each 
student lists author's oajor propositions. 

c. The student selects a current news topic. He reads 2 pro 
articles and 2 con articles* He lists each of the 4 
author's major propositions, noting how authors use 
different ways to agree and how they disagree. 

8. Judges the degree to which an author has satisfactorily 
solved his problem. 

a. PROBLEM SOLVING 

Read the book RUNAWAY SLAVE , What Is the problem and how Is 
It solved? Do you think the author solved It satisfactorily? 

b. Select a book and read It. Look carefully for the problem 

In the book. Interpret the way a character solved a personal 
or social problem. Compare Interpretations with other stu- 
dents who have read the book. 

c. Read the article on drugs entitled, "The American Scene", 
DruRS in Your Life . Book 2, Xerox, 1972, 

Decide how well the author solves his problem— that of convincing 
the reader that friends do not always give the best Information 
about drugs. Write a short statement (1-2 paragraphs) judging 
how well the author solved his problem. 

9. Suspends judgment pending understanding. 

a. Read the following paragraph. When you finish you will have to 
make a judgment. 

Tommy felt lazy. He knew it was his job to mow the lawn 
every Saturday, but he just didn't feel like doing It today. 
He asked his mother If he could go to the movies Instead and 
mow the lawn on Sunday. "You cannot leave until your chores 
are done", explained his mother, "but If you finish mowing the 
lawn in time to see the movie, you may go." Tommy groaned, 
but he began mowing the lawn. 

On the basis of what the paragraph says, make a judgment 
as to the type of people Tommy and hla mother are. 

b. Read the story, "A Day No Pigs Would Die", Read, Jan. 18, 1974, 
Vol. XXIII, No. 10. Have a friend read it. Together answer 
this question: 

What Is the meaning of this story? 
Write your joint answer. Than judge how well you think the 
author conveyed the meaning. Write your ans^'er together. 
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c« Have the student read and collect several newspaper articles 
on the same current news topic. Have the student list the 
major points or a happening of the event. Have the student 
write a paragraph combining the points to Indicate his under- 
standing of the situation. Then have him write an additional 
paragraph, stating his opinion. 

10. Provides reasons for disagreement 

a. During several days of class keep listening for subjects 
in the students' conversation in which the student do not 
agree. Jot them down. Explain to the class what yiu have 
done. State one of the subjects and let two students volun- 
teer to debate the subject. Have them defend their positions. 
Have the class keep notes as to the reasons for their posi- 
tions. 

b. Ask students to watch 60 MIKOTES on T.V. Have them take notes 
during point /counterpoint, stating the reasons each debater 
gives for his argument. Have students compare notes In class. 

c. Have students read the following paragraph fo*.-m Drugs In Your 
Life, Book 2, Xerox, 1972. Have student.^ list reasons ayainet 
each side: against the highway and against public transportation. 

There was going to be a meeting that night about the new 
highway. Hal told Jimmy about the meeting. Hal's father was 
going. So was Hal. Jimmy decided to go, ' >o. 

The meeting was held at the high <$»:hool* About 200 people 
shcr:ed up. Many were dead set ^against the new highway. They 
thought it would take away valuable land needed for housing and 
would add more pollution to the town Others felt the highway 
was important. It would help the bad traffic Jams in the city. 
Still others felt there was no need for a new highway. These 
people felt the city needed a better mass transportation system 
to get rid of traffic Jams. Jimmy thou^t the last idea was the 
best. 

After the meeting that night, Jimmy Joined a new group 
called "Citizens for Better Bussing". Since he joined the group, 
Jimmy has been working hard to tell people about the group's 
ideas. He's been handing out leaflets that explain how better 
busing can stop both the traffic jams and the new highway. 

Of course, Jimmy isn't sure all his work will do any good. 
The highway might be built no matter what he and the other 
members of the group do. "uat", Jimaiy says to Hal, "at least 
I'm trying. I can't Just sit back and not take notice of what's 
going on." 

11. Differentiates Fact from Opinion 
a. JUST THE FACTS! 

On the bottom of this activity is a pocket containing several 
news articles. Read each article. You will find both facts 
and author's opinions. On a sheet of paper make two columns 
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hetided FACTS and OPmONS. As you read tha artlcUa Jot 
down statements which you think are facts and statemants 
which you think are opinions. 

b. Separating Facts and Opinions 

Read three stories from Trails To Treasure and analyse each 
story. List five factual statements and five opinion-type 
sentences from each story. Also write the title of each 
story. Beneath each statement support your classification 
by explaining why the statement is a fact or opinion. 

c. Read an article of Interest to you from Time magasine» and 
one from Newsweek. For each article, give author, name of 
article and magasine. Then list 2 sections for each article: 
Facts and Opinions. List all the facts under facts and list 
the opinions under opinions. 

Criticises on basis of author's (missions, commissions, illogical 
or incompleteness. 

a. Read the article "Boys Do You Need Liberating?", Read, XXIIX, 
NO. 10, Jan. 18, 1974, Xerox. Write a critique of the article 
citing author's omissions, coamlssions, illoglc, and/or incom- 
pleteness. Does the author see just one side? 

b. Listen to Point /Counterpoint on 60 MINUTES on T.V. List each 
debater's omissions, commissions, illoglc, and/or Incompleteness. 

c. Read the editorial column in a newspaper for aeveral days. Study 
the way the editor writes. Pick one of his editorials and cite 
his omissions, conanisslons, Illoglc, and/or incompleteness. How 
do they affect the article? 
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XIII« Syntopical Reading 

By the middle grades, students are developing abilities 
to read widely on one topic £or more definitive understanding 
of that topic. 

A. Readiness 

1« Selects several picture b^oks about a similar topic. 

a« Teacher asks students to go to the book rack and 
select 3 books about animals and 3 books about jobs 
adults do. 

b. Teacher reads several books to students. Students 
group books Into topics, (animals » jobs» children) 

c. After students are familiar with books in the room, 
teacher holds up a picture of ^n animal* Students 
pick out books that are animal books in response to 
question. ^^What books are in this room that in some 
way are like this picture?" Teacher does the same 
for a Job (picture of someone working) or a foreign 
place. 

2. Inspects bouks' pictures to determine relevance to similar 
topic. 

a» Teacher provides a collection of books and has students 
browse through them a. d tell which group (s) each would 
fit into 

Animal Peoplo Jobs Sad 

b« Student looks through several books and from the plc«» 
tures decides what the book is about. The teacher writes 
the title on a card and the child places the title in a 
pocket labeled according to topic. This can be a stand-^ 
ing activity to help guide children to investigating more 
books about their favorite topic. 

c. Teacher lists books under topics on board but Incorrectly 
places some titles. Teacher asks student to correctly 
arrange the books. 

3. Draws generalizations from several children's books on the 
same topic. 

a. Teacher reads to the group: 
Calico the Wonder Horse 
Monkey Trouble 
Penny the Poodle 

Then the teacher asks: How are these stories alike? 
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b. Teacher reads The Carrot Seed t Go Away ^ Dog «nd Mine, 
Students are aaked to draw a picture of one thing 

(a boy) that each story has in coinsnon« 

c. Teacher reads Geor^le, Under a Mushroom , and The 
Hungry Thing > Teacher asks: *'Why are these stories 
all alike?'' 

Beginning Reading 



1. Classifies stories by topic 

a« The student reads the following topic headings and 
skims the stories by the following titles* The 
student then matches stories to topica. This can 
easily be done with any basal reader. The following 
are from Scott » Foresman & Co* An old basal was 
used so that it could be cut up« 



TOPICS 




New & Old Animal Friends 
Storybook Friends 
Our Friends at Work 
Our Friends at Play 
Playing Store 
Work at the Farm 



A Busy Day 

The Dog In the Pet Store 
Puff's Ride 
Round & Round 
Little Duck Talks 
The Big Brown Basket 



Students study a group of pictures. They read story 
titles and skim the stories. The students group the 
stories with the pictures. Again old basal readers 
work well. (The new Our New Friends ) , Scott, Foresman, 
& Co. , 1951) 

The New House 
The Dog in the Pet Store 
A Friend Comes to School 



A Funny Girl 
A Funny Pet 

A Friend Comes to School 



Guess 9 Guess 
Work at the Farm 
Work and Fun 

c. Teacher writes the following topics on tag board and 
sets up a bulletin board. 

Animal Stories History Stories 
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Science Stories Fairy Tales 

As students read stories and books, they vrlte out the 
title and put It under the proper topic on the bulletin 
board. Other students will then be able to read stories 
in one interest area. Students can Illustrate their cards, 
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Surveys several stories on same topic to jadge appro** 
priateness to that topic 

a« Student studies books grouped by topics on a table. 
If a book is not under the correct topic » student 
places it under the correct topic. This can help 
keep the reading table straight. 



b. Teacher cuts up an old basal reader and mounts the 
topics from the Table of Contents and mounts some of 
the stories. Students check to see if stories are 
kept under correct topic* r ^ 



c. After several stories have been read» teacher passes 
out a worksheet listing topic and titles of stories^ 
putting a few under wrong topic. Students must cross 
out title and rewrite it under the correct topic. This 
can also be done with stories students axe about to 
read. Have students preview stories and place under the 
correct topic. 

Makes predictions & judgements of information from several 
sources on same topic 

a. The student reads a collection of articles (using weekly 
newspaper for the age level) which the teacher has col- 
lected and mounted. The teacher writes a topic sentence 
about the articles. The student reads the articles and 
dictates or gives oral opinion about the topic sentence. 
Old texts can also be cut up for this. Sample subjects: 
weather, current news, our flag^s history. 

b. Student reads a group of stories about the same character, 
such ts Clifford (Bridwell^ Scholastic Paperbacks). Stu- 
dent then answers the following. 

I think ( character's name ) is . If I were 

going to write another story about (character) ^ I would 
have him (activity or plot) . 

c. The teacher collects articles on some object for scientific 
study (butterf lies» rocks, rockets). The student reads the 
articles and tells what he has learned and states one ques- 
tion he still would like answered. Information from differ- 
ent encyclopedias and books will be good source of informs* 
tion. 
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C. Elementary RMdlng 

1. Select* book* from library on eoanoa topic 

a. Student goea to the card catalof;ue after eelectlng 
a topic he would like to inveatigate. He atudiea 
the booka Hated and recorda which onea (at leaat 3) 
he would like to uae to learn cbout that topic. 

b. The atudent goea to an area of the library. Re 
glancea through the booka until a collection of 
booka intereata him. He deternninea the topic and 
aelecta toiae of the booka for information. 

c. The atudent aelecta a fictiori topic (myateriea* 
love atoriea, horae atoriea, war atoriea). He goea 
to the library and aelecta some fiction booka writ* 
ten on that topic. 

2. Examinee aeveral booka to determine relevance to a a ingle 
topic 

a. The teacher aelecta aeveral booka to be arranged into 
2 or more topic a. The booka are placed on a tabla and 
a "Topic Card" ia placed with the booka. Students 
examine each collection of booka and record the title 
of each book under each topic. Next to each titU the 
atudent writea one aentence deaeribing the book Tttltu-' 
vance to that topice 

b. Each atudent ia aaaigned a Dawey Decixoal clasalflcatl'^n 
number. The atudent goea to the library and recorda 
titlea of books with the number he waa asaig]!>ftt1. Beaide 
each title, the student writea an explanatior that 
book* a relevance to the topic of that numbeif. 

c. The atudents are given a worksheet liating 2 or more topiea 
with the titles of 3 or more books under each topic. Stu* 
denta examine each book (located in room or library) and 
statea why it fits within that topic. Include some fiction 
books. 

3. Becomes "expert" on topic of interest through broad reading. 

a. The atudent is aaked to select a topic. If suitable, choice 
Is reatrlcted to picking from a list. Student Is given 2 
weeks to read 3 or more sourcea on his topic. Student writes 
a one or two paragraph synopsis of each aource. 

b. The student aelecta a topic and reads 3 or more sources 
(including a book, a magazine and a reference book) on the 
topic. He writea a short report on the topic, citing from 
each source. He includes a bibliography with his report. 
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c« The student selects a topic mud collects on index cards, 
10 or more source titles on that topic. The student wtites 
a two or three sentence synopsis of each source. Sources 
should include books. magasineSt and reference books. 

4. Becomes familiar with a variety of reference material » all of 
which have information on same topic« 

Student selects a topic and examines 3 reference sources 
for Information on that topic. Student listj his sources 
and writes a paragraph about each type of source and lists 
5 or more pieces of information learned from each source. 

b. The students spend three sessions in the librai*y using 
reference sources to ga::her information on a speeii^ic 
topic. The students write up information iato a written 
report including a bibliography. 

c. The snudent selects a topic and has 3 week*<i to collect 
Information for an oral presentation on that topi^:. The 
student makes up a ditto sheet of the bibliography includes 
at least 5 sources for the class. 

Mature Reading 

1. Surveys a field before reading by creating a tentative 
bibliography on a specific topic. 

a. Co to the public library. Look in the card catilogue under 
Colonial—. See what you can find on colonial life in the 
American colonies. Make notes on 3" x 5** cards of all cf 
the sources you could find in the card catalogue. 

b. Use your class or school library to fitid ten books on the 
adolescents Write down your bibliography. TKen select one 
of these books to read. Write up a book revi^aw when you 
finish reading the book. 

c. The student selects one of the following topics: 

astronomy (select one phase— planets » nebular t constellations) 

D. Roosevelt 
Panama (country) 
vampire bats 
fossils 
dogs 

J* Kennedy 

The student examines the card catalogue and records all 
sources listed on 3" x 5** cards on that subject « noting 
author; title; publisher; copyright date; any information 
given; fiction or non-fiction. 

2. Reads inspect ionally to ascertain whether a book is germane 
to a topic 

a. After student has collected some possible sources from the 
the card catalogue on a topic » have the student inspect each 
of the sources » listing those that are germane to the topic 
to be used for further reference. 
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b« Select a topic and book o£ your eholc«. Read tcha book 
and axaalna It carefully. Angwer this quastion, plaata* 
in one paragraph. "Did thit book stick to the topic?*' 
Example: Topic-- Animals Title of book —The Reptiles 

c. The student examines books collected on a table to deter- 
mine if each is germane to topic. The fvtudent lists each 
book (3-6) and states why it is or is not suited to the 
topic. This can be done on a regular basis with several 
topics to create interest in a variety of topics. 

3. Selects and notes passages in several books relevant to the 
same topic. 

a. The student reads several sources selected for inforaation 
for a certain topic and on 3" x 5** cards, he notes the pages 
and identifies pavts of passages relevant to his topic* 

b. Select an article of interest. Then Idok through the 
other magazines to try to find passages relevant to your 
original article or relevant to the same topic. 

c. Students are assigned subtopics under one general topic to 
research. Example: Aviation 

Student A: Early history 1906-1930 
Student B: Recent history 1950-preselit 
Student C: Development of Jets 
Student D: Coomercial Aviation 

Each btudent works from the same general bibliography* As 
students examine materials listed, each records on 3" x 5" 
cards those passages relevant to his part of the general 
topic* 

4. States the questionCs) each of several authors are entertaining 
on the same topic. 

a. The student states, in question form, the topic of each 
author's article on a given topic. Sxample: 

Topic: Life in Colonial America 

Author A, Source A: What were the hardships suffered in 

winter? 

Author B, Source B: How were the first houses constructed? 

b. Firiii five books on the same topic. (Example-Fish) Write 
down two questions that we^'e answered by each author in 
his book. Compare your list of questions. Were the su- 
thors saying the same things in different words? Express 
your ideas or feelings. 

c. The teacher collects articles relevant to one topic* The 
student reads each article and states what each author is 
trying to say as a question which would be answered by 
the article. 
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Dftflnflt* major itauts turroun^ing a f>;;;«elfle topic. 

a. Tht atudant who hat atudlad sevaral aourcea around a 
topic can now liat aevaral najor iaauaa on that topic. 
Thaaa ahould ba liatad and aubnittad to the tcachar 
with a bibliography. 

Ixanpla: Topic: Life In Colonial Aaerica 

latua A: Arrival in Colonial Aaarica 

latua B: Dwelling in Colonial Asarica 

laaue C: Recreation in Colonial America 

Isaue D: Conflicta during life in Colonial Aaarica 

b. Look through aeveral magasinaa. Select a topic of your 
interest (Example-la^ eachoent) Liat the iasuea on this 
topic. Hake a liat of ten iaauea or articlea. Read one 
of theae iaauea and critique it. 

c. The atudenta are given a bibliography on a specific topic. 
The atudenta examine the resources listed and the define 
the major issues of that topic. 
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THE RIGHT TO READ IN HAMPTON 

During the TO's the United Stales Office of Education is 
sponsoring a national effort to eradicate illiteracy in the 
United States by the year 1980. Its efforts are bem arried 
out by the National Right To Read Program and Hampton 
City Schools is proud and honored to be playing an import- 
ant role in this national effort. 

In its second year of implementation, Hampton City 
School's Right To Read Program is operating as a school- 
based program located at H, Wilson Thorpe Junior High 
School. This Right To Read Program is a language arts/ 
content area reading program. Students experiencing diffi- 
culty in reading have been placed in language arts classes 
and in English courses if study which are geared to meet 
individual needs. Within these classes, listening, speaking, 
reading and writmg skills are stressed. In the content areas 
of science, social studies and mathematics, reading skill 
development is also the major emphasis. In these areas, 
teachers are employing various strategies and techniques 
for teaching those reading skills necessary in order to com- 
prehend subject matter concepts. Throughout the program, 
a personali^pri instructional format is used. 
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GOALS 



MAJOR OBJECTIVES OF THE PROGRAM ARE: 

To irpprove the student s selMmage 

To Improve the student s oral communication skills 

To improve the student s word recognition skills 

To improve the student s ability to decode unknown 
words 

To improve the student s vocabulary and knowledge ol 
words 

To improve the student s knowledge of technical voc- 
abulary used Within each discipline 

To improve the student s comprehension of written 
material 

To provide prt^scnptive program tailored to meet the 
needs of each individual student and to provide oppor- 
tunities for a high levf»! of success for each student 
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PERSONNEL 



Garland R. Lively Superintendent of Schools 

Joseph H. Lyies A'^'^intant Superintendent- Instruction 

Jo Anne Fama Director of Right To Read Progrann 

Bertram F. Sexton Principal, 

Thorpe Junior High School 

Alice Hughley Reading Specialist, 

Right To Read Program 

Pdrticipating Staff Members 

Barbara Cutchin Gerald Hal! 

Charles Dixon Daniel Harris 

Charles Greene Joyce Henriques 

Olive Hopson 

Ronald Kellum 
John King 

Audrey Lawrence Emory Morgan 

Mary Lewis Susan Motley 

Edward Miller Jessie Nottingham 

Joseph O Brien 
irma Parker 

Janet Ransom 
George Robinson Richard Taylor 

Charles Sexton Clayton Washington 

Martha Jo Stephens Solomon Wesley 

For further information please contact: 
Miss Jo Anne Fama 
Director of Right To Read Program 
Hampton City Schools 
1306 Thomas Street 
Hampton, Virginia 23669 
(804) 722-7481 

This brochure is being sponsored by the Hampton Right To 
Read Community Committee. 
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EVALUATION 



During the first year of the Right To Read Program, stu- 
dents were evaluated on the basis of attitude, reading skill 
development and student performvince in all content subject 
areas. Student attitude towards reading was measured sub- 
jectively by each teacher participating m the program. 
Reading skill development was measured by the use of stan- 
dardized tests. Success in all content subiect areas was 
measured by performance^ attainment 



Student Attitude | Subjeciivo To;^- ' Positive Change 

Cher E;valu.Uion : 



Evaluation Results 



O0JICTIVES 



MEASUREMENT 
DCviCl 



RESULTS 



I 



Reading Skill 
Development 



Gatos McGinitM" 
Reading Test 



1 yr 4 mo. gam 



Performance 
Measurement in 
Content Area 
Classes 



Final YtMfiy 
Assessment of 
Achit.^venTHrnt 



95^0 Success in 
Completion of 
all Content Area 
Subiects 



PROGRAM ACTIVITIES 

PAST . . • PRESENT . . . FUTURE 

During the 1972-73 school year, sta^f development play- 
ed an intregal part in program activities. Teaching strat- 
egies and techniques for teaching reading in the language 
arts classroom and in the content prea classroom were ex- 
plored. Teachers were exposed to a variety of materials 
and their use. Instructional practices used m an individua- 
lized instf actional setting was investigated and implemented 
within all Right To Read classes. Hampton's Right To Read 
Proqram has participated in many local, state, and national 
reading conference activities. 

Within the 1973-74 school year, the Right To Read Pru- 
grarr> has broadened its scope t6 include a greater number 
of staff members. Staff development activities have con- 
tinued and will continue. Right To Read staff members 
anticipate completion of mini study units within the disci- 
plines of science, language arts, social studies and mathe- 
matics. These guides will be available to all who wish to 
implement some of the activities wh.ch have been used in 
the Right To Read Program. 

It is projected that the instructional practices used with- 
in the Right To Read Program will be incorporated within all 
classrooms at Thorpe Junior High School. It is also antici- 
pated that the concepts and instructional activities develop- 
ed within this program will be spread to other junior high 
schools m the Hamptor City School System. 



